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After research and consideration using broad-based involvement, Alamance Com-
munity College (ACC) has chosen Writing Across the Curriculum (WAC) as its Quality 
Enhancement Plan (QEP). General education outcomes for writing proficiency, writing 
placement testing data, and faculty perceptions all support a strong need for further 
emphases on writing at ACC. 

The goal of ACC’s QEP, Write to Succeed, is to develop students’ written communica-
tion skills. ACC’s QEP, which focuses on student learning as well as the environment 
supporting student learning, will be accomplished by (1) enhancing the ability of faculty 
to develop student writing and (2) providing additional services for students to develop 
their writing skills. Faculty training in WAC theories will result in increased student writ-
ing, and new student resources will foster more attention to writing campus wide.

To enhance the ability of faculty to develop student writing, ACC will:

 � Identify and train a WAC Coordinator.
 � Train faculty members on WAC theory and implementation.
 � Create a WAC resource library and instructional repository for faculty.

To provide additional services for students to develop their writing skills, ACC will:

 � Create and market the Writing Center within the Academic Skills Lab.
 � Establish a WAC Advisory Committee.
 � Create and implement WAC services and resources including style guides, 

workshops, and classroom interventions.
 � Implement an early awareness system for identifying writing deficiencies.

As a result of the QEP implementation, faculty will assign more writing in their classes, 
participate in WAC professional development, utilize the Writing Center, and contribute 
to and utilize the instructional repository. Students will utilize the Writing Center and 
feel more confident in their written communication skills by writing coherently for the 
intended audience with a logical progression of ideas and few grammatical errors, such 
as fragments and run-on sentences. 

Institutional capability for the QEP is reflected in the College’s implementation timeline, 
lines of responsibility, and budget for sustainability. The detailed assessment plan, 
which contains both direct and indirect measures, incorporates internal and external 
assessment tools. 

For additional information on ACC’s QEP, contact Courtney Doi, WAC Coordinator and 
English Instructor, at Courtney.Doi@alamancecc.edu or (336) 506-4294.

Executive Summary
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Importance of Written Communication Skills
For more than fifty years, Alamance Community College (ACC) has placed high value 
on improving its programs and services to meet the community’s changing needs. 
General education outcomes for writing proficiency, writing placement testing data for 
entering students, and faculty perception survey data at ACC all indicate a strong need 
for further emphases on writing and the development of students’ written communica-
tion skills. For students to understand the importance of good writing and enhance their 
skills, a cultural shift in how writing is viewed, assigned, and assessed is necessary at 
the College. Writing should be embraced by students and faculty as a pertinent life skill, 
a learning tool, and an integral part of evaluating student comprehension.

The National Commission on Writing (NCW), created by the College Board in 2002, 
has conducted some of the most widely circulated research on the writing deficiencies 
of our nation’s population. The College Board’s motivation to create the commission 
was “the growing concern within the education, business, and policy-making com-
munities that the level of writing in the United States is not what it should be.” Although 
there is valuable work taking place in schools, the “quality of writing must be improved 
if students are to succeed in college and in life.” In a report entitled “Writing: A Ticket 
to Work…Or a Ticket Out,” the NCW (2004) indicated that “individual opportunity in 
the United States depends critically on the ability to present one’s thoughts coherently, 
cogently, and persuasively on paper.” The NCW concluded that writing is a “threshold” 
skill for hiring and promotion. It is the belief of the NCW that much of what is important 
in the American public and economic life depends on clear written and oral communica-
tion skills (NCW, 2004). 

There is “a significant 
need for students not 
only to be good writ-
ten communicators, 
but to understand the 
importance of good 
writing skills” (Defazio, 
2010). ACC’s Qual-
ity Enhancement Plan 
(QEP) focuses on both 
developing students’ 
written communica-
tion skills as well as the 
environment supporting 
student writing. At ACC, 
a “culture of writing” has 
been defined as the col-
lective belief that writing 
is (1) an integral part of 
the thinking and learning 
process, and (2) impor-
tant in the success of all 
students now and after 
graduation. Addition-
ally, a “culture of writing” 
incorporates writing into 
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all curriculums, making it more palatable and comfortable for all. For a cultural shift to 
occur at ACC, the College must take steps to equip faculty with the knowledge to inte-
grate writing across the curriculum and to provide students with a variety of resources 
necessary to develop their written communication skills. As changes are made to the 
environment supporting student writing, students will have the resources necessary to 
develop their skills. 

Correlation of the QEP to the College’s Mission
Embedded in the College’s mission is the belief in the incomparable worth and unique-
ness of each individual and the priority of helping students realize their fullest potential. 
ACC promotes student success through accessible educational programs and exem-
plary support services that help students achieve their education goals. The following 
goals are identified in the College’s mission and statement of purpose:

 � To provide comprehensive educational opportunities offered at convenient times 
and locations and in a variety of instructional methods

 � To provide vocational, technical, and general education designed to prepare in-
dividuals for employment in industry, business, and service occupations through 
certificates, diplomas, and the Associate in Applied Science degree

 � To provide freshman and sophomore general education courses designed to 
transfer to other colleges and universities through the Associate in Arts and the 
Associate in Science degrees

 � To provide administrative, student, and instructional support services that pro-
mote student academic, career, and personal success

Challenging educational programs and a wide range of support services are provided 
for students in both technical and university transfer programs. It is evident through 
ACC’s mission and goals that providing excellent educational programs and services 
are not only top priorities, but are key components necessary for students to be suc-
cessful after graduation. Through our extensive literature review, we have learned that 
writing is a vital tool in the learning process. With our Writing Across the Curriculum 
(WAC) initiative, we will better fulfill our mission to provide rigorous education and pre-
pare students to be successful in the workforce.

College Profile
Situated in central North Carolina, ACC was established in 1958 as part of a statewide 
system known as Industrial Education Centers. Under legislation enacted in 1963, the 
administration for the industrial education center was transferred from the North Caro-
lina State Board of Education to the Department of Community Colleges. The local 
control of the institution was vested in a Board of Trustees by the new legislation. In 
January 1964, the State Board of Education approved a change in status to a technical 
institute and authority was granted to award the Associate in Applied Science degree 
in approved programs. Later that spring, the Board of Trustees officially changed the 
name of the institute to the “Technical Institute of Alamance.” Two years later, the trust-
ees authorized an institutional self-study to measure the effectiveness of the educational 
program of the school. As a result of the self-study and review by the visiting committee, 
the Southern Association of Colleges and Schools (SACS) accredited the institution in 
1969. Accreditation was reaffirmed in 1973 and has been continually reaffirmed every 
ten years since then. The official name of the college evolved from the “Technical In-
stitute of Alamance” to “Technical College of Alamance” and later became “Alamance 
Community College” in 1988. 
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The College is governed by a 13-member Board of Trustees, including 12 voting mem-
bers and one non-voting student member. The Board of Trustees adopts policies and 
guidelines based on North Carolina General Statutes and policies adopted by the State 
Board of Community Colleges. Additionally, the Board approves the budgets for the 
financial operations of the College. The president serves as the College’s Chief Adminis-
trative Officer and reports directly to the Board of Trustees. 

Curriculum enrollment peaked at ACC in the fall 2010 semester at 5512 students. Cur-
rently, the student population taking curriculum courses is 63.8 percent female, 36.2 
percent male, 36.7 percent minority, and 46 percent are age 25 or older. Approximately 
65 percent of currently enrolled curriculum students receive various forms of student 
aid and 71.2 percent reside in the service area of Alamance County. Approximately 21.7 
percent of students are enrolled in a university transfer program and 65.3 percent are 
seeking a technical degree, diploma, or certificate. The College employs approximately 
119 full-time faculty and 352 part-time faculty. Additionally, in 2011-2012, ACC ranked 
12th among the state’s 58 community colleges in curriculum FTE. 

Strategic Planning Process
To achieve its mission, ACC maintains a continuous cycle of long-term strategic plan-
ning and assessment in order to evaluate and improve the quality of instruction and ser-
vices. The priorities and strategies developed by committee and consensus are integral 
to the College’s institutional effectiveness plan. At ACC, planning is participatory. There-
fore, input for strategic priorities is solicited from the entire college community. 

In addition to the Institutional Effectiveness Committee, the College created the General 
Education Competencies Committee to identify general education competencies gradu-
ates should have when they receive an ACC degree. The committee has identified four 
competencies: quantitative analysis skills, information technology skills, communica-
tion/interpersonal skills, and critical thinking/problem-solving skills. Empirical data gath-
ered by the General Education Competencies Committee over the past several years 
revealed a need for a stronger emphasis on writing throughout the College and helped 
to solidify a topic direction for the College’s QEP. 
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QEP Committee 
Essential to creating the QEP was forming the QEP Committee which needed repre-
sentation from all areas of the College: Faculty, administration, student development, 
administrative and fiscal services, and continuing education. In the fall of 2009, ACC’s 
President formed a revised QEP Committee to educate the college community about 
the QEP and to provide direction and resources to aid in the QEP topic selection. The 
following QEP Committee members were selected:

2009-2011 QEP committEE 
 Associate Dean of Arts & Sciences (Cathy Johnson)
 Biology Instructor (Alex Bailey)
 Dean of Continuing Education (Karen Holding-Jordan)
 Dean of Student Development (Suzanne Lucier/Carol Disque)
 Director of Enrollment Management (Beth Brehler, Co-Chair)
 Early Childhood Instructor (Jennifer Jones, Co-Chair)
 English Department Head (Anne Helms)
 Executive VP (Dr. Barry Weinberg)
 Mathematics Instructor (John Muhammad) 
 President (Dr. Martin Nadelman)
 Sociology Instructor (John Neathery)
 VP of Institutional Advancement (Carolyn Rhode)
 VP of Administrative and Fiscal Services (Mark Newsome)

The QEP Committee evolved as the topic direction and focus of the plan became 
clearer. Once a writing-centered QEP was identified, a new QEP Committee was formed 
which included more English faculty members and other relevant faculty and staff. Ad-
ditionally, student representation was added to the committee. By the beginning of the 
fall 2011 semester, the QEP Committee consisted of the following members: 

2011-2013 QEP committEE

 Administrative Assistant for Administrative & Fiscal Services (Hayvenyer Bigelow)
Associate Dean for Health & Public Services (Connie Stack/Kelly Tate)
Associate Dean for Industrial & Graphics Technologies (Wally Shearin)

 Business Instructor (Stephen Olson)
Director of Enrollment Management (Beth Brehler, Co-Chair)

 Director of Literacy Programs  (Claire Dixon)  
English Department Head (Anne Helms)

 English Instructor (Courtney Doi, Co-Chair)
  (Doi selected as WAC Coordinator and Co-Chair in fall 2012)
 English Instructor (Marian Anders)
 History Instructor (Dave Crane)

Institutional Researcher (Teresa Walker/Dr. Jessica Harrell)   
 Mechanical Drafting Department Head (Dr. Bob Owen)
	 Office	Administration	Instructor	(Betsy	Adams)
 Reference Librarian (Anthony Holderied)
 Sociology Instructor (Ben Shirley)
 Student Representative (Tyler Workman)
 Student Representative (Karon Griffin)

QEP Topic Selection
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Topic Selection/Plan Development
During the spring 2010 semester, the QEP Committee led a discussion at the monthly 
ACC faculty/staff meeting restating the purpose of the QEP and its role in the SACS 
reaffirmation process. Attendees were then asked to consider the following questions:

 � What do you perceive as our students’ greatest weaknesses? 
 � What skills do our students need to be successful when they leave ACC?
 � What can we do to enhance our students’ learning?

Faculty and staff were asked to submit answers to these questions and ideas for poten-
tial QEP topics. The information was collected and later compiled by the Co-Chairs of 
the QEP Committee. The following themes emerged as potential topic directions for the 
College’s QEP:

 � Distance Education/Technology
 � Critical Thinking
 � Advising
 � Retention
 � Values/Soft Skills
 � Developmental Education
 � English/Communication (written and oral)

The QEP Committee discussed the viability of each theme. The two most common topic 
ideas, Distance Education/Technology and English/Communication, were determined 
to have the greatest impact on both student learning and the success of students after 
graduation. Subcommittees were then formed for each theme and asked to gather em-
pirical performance data for further consideration.

A Distance Learning/Technology subcommittee was formed to further research the re-
tention of distance education students at ACC. It was the perception of the ACC faculty 
and staff that students in distance education courses drop classes at a higher rate than 
students in traditional seated sections. It was hypothesized that this was due in part to 
students’ lack of computer skills as well as the self-directed nature of the courses. The 
Distance Learning/Technology subcommittee worked with the Institutional Researcher 
to gather data to determine if the perception of faculty and staff was accurate. 

An English/Communication subcommittee was formed to further research the success 
of students in developmental writing (ENG 090) and Expository Writing (ENG 111). 
Data analysis indicated that during the fall 2009 semester only 73.0 percent of students 
enrolled at the census date (ten percent point) passed the courses with a “C” or better. 
Additionally, in the spring 2010 semester, only 42.9 percent of students enrolled in ENG 
111 met the writing benchmark established by the General Education Outcomes Com-
mittee.

Once preliminary data were gathered on the Distance Education/Technology and 
English/Communication topics, a survey (Appendix A) was administered to all full-time 
faculty, staff, and administrators at the College to determine their perceptions of the two 
potential topics for the QEP. The survey, which yielded an 89.7 percent response rate, 
indicated the following:

 � More than half of the respondents felt that written communication needed to be 
the focus of the College’s QEP.

 � Of the respondents who indicated that written communication should be the 
focus of the College’s QEP, 73.0 percent felt a Writing Across the Curriculum 
program would be most effective in enhancing students’ written communication 
skills.
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Faculty and staff respondents were also asked their opinions on the obstacles or limi-
tations of a writing-centered QEP. Some of the answers and suggestions included the 
following:

 � “Some instructors may find it difficult to develop appropriate writing assignments 
for their particular curriculum.”

 � “Faculty’s ability to accurately assess students’ writing skills may be 
problematic.”

 � “Buy-in from all areas of the college would be essential.”
 � “Students need a review of basic grammar skills for it to be effective.”
 � “Some faculty may be concerned about the added workload with grading written 

work.”
 � “Everyone needs to write at a professional level in all industries. ACC should 

educate all students on how important effective communication is in every 
workplace setting.”

Survey results were reviewed at a faculty/staff meeting and an open exchange of ideas 
regarding the potential topics occurred. 

In addition to soliciting ideas from faculty and staff, students provided feedback on the 
two potential QEP topics. In October 2010, a QEP Committee representative visited the 
Student Government Association monthly meeting to discuss the potential QEP topic 
ideas and to gather feedback from student representatives about the relevance and 
scope of the proposed topics. It was the consensus of the student group that the develop-
ment of students’ writing skills as a QEP topic would have the largest impact on students.

Rationale for a Writing-Centered QEP
After preliminary research and broad-based involvement from major campus stakehold-
ers, the QEP Committee concluded that enhancing students’ writing skills would have 
the largest impact and most positive long-term effects for students after graduation. 
Further research, including writing benchmark and placement testing data, revealed: 

 � During the summer 2010 semester, 58.3 percent of students met the ENG 111 
benchmark outlined by the General Education Outcomes Committee (Appendix 
B).

 � During the fall 2010 semester, 66.7 percent of students met the ENG 111 bench-
mark outlined by the General Education Outcomes Committee (Appendix B).

 � From 2007 until 2011, 43.3 percent of entering students who took the COMPASS 
placement test placed into college-level English. 

These preliminary findings suggest that ACC should emphasize improved writing 
campus-wide. To succeed after graduation, students need to be provided with the nec-
essary resources to enhance their written communication skills. 

In the fall of 2011, the ACC Board of Trustees was provided a SACS update on the 
College’s QEP. The Board of Trustees was supportive of the College’s choice to focus 
the QEP on writing. 

Once the QEP topic was selected, the process of developing a sustainable plan to 
enhance student written communication skills began. To prepare students for the 
workplace and to make them more competitive in the hiring process, broad-based 
involvement was sought from local employers, business leaders, and ACC students. 
Additionally, reviews of pertinent literature and best practices were conducted, as well 
as consultations with other colleges with documented success in the development of 
WAC programs. 



10 AlAmAncE community collEgE QEP: WritE to succEEd 11

Broad-Based Involvement
To gain insight from local employers about writing requirements and expectations in the 
workplace, a “Writing in the Workplace” survey (Appendix C) was administered during 
the fall 2011 semester. The survey, adapted from the National Writing Commission’s 
2004 Business Roundtable Questionnaire, was given to advisory committee members 
for curriculum programs in the Health and Public Services, Industrial and Graphics 
Technologies, and Business Technologies divisions at the College. Advisory commit-
tees for curriculum programs are comprised of local professionals in applicable fields. 
The advisory committees provide input and guidance to programs and help the College 
maintain high quality, cutting edge curriculum programs. In addition to the advisory 
committees, the survey was also administered to local business leaders attending the 
2011 Alamance County Area Chamber of Commerce annual retreat. Because local busi-
ness and industry professionals employ many of the College’s graduates, their input 
was crucial in designing a QEP that would be beneficial to students in all areas of the 
College. Highlights of the survey include:

 � 82 percent of respondents indicated that all or many employees have writing 
responsibilities in their jobs.

 � 80 percent of respondents indicated that if a job applicant’s written materials 
were poorly composed that it almost always or frequently would count against 
them in the hiring process.

 � 68 percent indicated that a company almost never provides writing training for 
employees with poor writing skills.

In March 2012, a QEP representative led a student discussion at the monthly Student 
Government Association meeting (Appendix D) on strategies for writing development 
at the College. The student group consisted of 13 students with representation from all 
four curriculum divisions of the College. Students suggested that the following pro-
grams and resources be made available to students:

 � Campus Writing Center 
 � Writing Center website with links to writing resources
 � Workshops for students focusing on MLA and APA styles of writing, resume writ-

ing, email communication etiquette, and plagiarism prevention
 � Style guide with acceptable writing samples used as examples

Students in the group concurred that good written communication skills were essential 
to achieving success after graduation. The suggestions and ideas that evolved from the 
student group were used in developing of programs and services for students in the 
College’s QEP. 

QEP Development
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Review of Pertinent Literature
During the 2011-2012 academic year, the QEP Committee began reviewing literature in 
order to determine a theoretical basis for developing post-secondary students’ written 
communication skills. Several key themes emerged in this review: WAC programs, the 
Write to Learn (WTL) movement, writing centers, and best practices in assessment. 

WAC Programs
WAC programs are founded on the principle that students learn by writing. According 
to David Russell, Professor of Rhetoric and Professional Communication at Iowa State 
University, in Writing in the Academic Disciplines 1870-1990, two changes occurred in 
education in the late 19th century that began to set the scene for today’s WAC programs. 
The first shift was the move from oral exams and recitations to written exams and other 
written assignments. The second was the separation of higher education into specific 
divisions. Russell observed that “New professionals increasingly wrote not for a general 
reader but rather for specialized audiences of colleagues who were united not primarily 
by the ties of class but by the shared activities, goals, and the unique written conven-
tions of a profession or discipline” (Russell, 1991, p. 5). These two changes resulted in 
a greater need for strong writing skills and a greater variety of styles of writing. 

During the1960s, the proliferation of students in colleges across the nation resulted in 
an increased number of underprepared students. The development of specialized writ-
ing programs emerged in response to the changing needs of students. By the 1970s, 
effective writing strategies developed and included the process approach to writing, 
collaborative writing, and writing to learn. 

Two WAC programs emerged in the mid-1970s that have created the groundwork for 
such programs over the past 35 years. One program, developed by Toby Fulwiler and 
Art Young at Michigan Technical University, included “writing retreats” for voluntary 
technical, scientific, and humanities faculty focused on writing instruction and training. 
In “How well does writing across the curriculum work?” an assessment of the program 
at the six-year point, Fulwiler explained, “We attempted from the beginning to influence 
the faculty first – through the writing workshops – and the students second – through 
attending classes taught by faculty who had attended the workshops. We believed that 
to improve student writing, we had to influence the entire academic community in which 
the writing takes place, to make the faculty sensitive to the role of writing in learning as 
well as to the relationship of writing to other communication skills – reading, speaking, 
and listening” (Young & Fulwiler, 1985, p. 51). The Fulwiler and Young writing profes-
sional development model included three key elements: “(1) Language is a tool for 
learning; (2) writing must be viewed as a process as well as a product; and (3) students 
have difficulty writing for a variety of reasons, which we can often identify and then ad-
dress” (p. 3). 

The second program which helped to lay the groundwork for future Writing Across the 
Curriculum programs was developed in 1977 by Maimon at Beaver College. Maimon’s 
faculty development model included workshops “that treated writing (and teaching) as 
a serious intellectual and scholarly activity intimately related to disciplinary interests, 
not as a generalizable elementary skill” (Russell, 1991, p. 16). Maimon reflected, “The 
history of writing in the academic disciplines is the story of teachers committed to the 
principle that education must be respectful of students’ abilities to be active participants 
in their own learning” (Maimon, 1992, xiv). 

These first WAC programs were joint efforts by faculty in English and other disciplines 
to develop writing assignments with a focus on using what had been learned in com-
position research. According to McLeod, Research Professor of Writing, University of 
California-Santa Barbara CSB Writing Program Distinguished Scholar, and the former 
Director of the Writing Program, “WAC is a faculty-driven phenomenon, involving chang-
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es in teaching methods; WAC assumes that students learn better in an active rather 
than a passive (lecture) mode, that learning is not only solitary but also a collaborative 
social phenomenon, that writing improves when critiqued by peers and then rewritten” 
(McLeod & Soven, 1992, p. 4). Common characteristics of the WAC programs of the 
1970s and 1980s include that they were organized by English faculty, they were super-
vised by a committee that represented a variety of disciplines, they functioned outside 
the regular structure of the institution, and they depended on the commitment of indi-
vidual faculty and administration for support and grants for funding. Walvoord observed, 
“Workshops were the backbone of the WAC movement, and they tended to generate 
high energy and enthusiasm. The workshops offered new liberating ideas to faculty who 
often had had little exposure to theory and research on pedagogy” (p. 6).

The varied theories and experiments with WAC developed into a national movement 
supported by publications, programs, and conferences. WAC has become popular in 
community colleges as well as state and regional universities. By 1985 a Modern Lan-
guage Association (MLA) survey revealed that 48 percent of BA/MA granting institutions 
and 28 percent of all two-year colleges had some kind of WAC program, and by 1988 a 
survey showed the number to have increased to nearly 50 percent of all colleges ( p.1). 

Hennessey and Evans (2005) proposed a “four-component writing reform model that 
entails the following elements: (1) faculty training, (2) faculty training that moves beyond 
the basics of WAC, (3) faculty development opportunities that recruit and engage an in-
terdisciplinary cohort of practitioners in dialogue about theory and practice, and (4) on-
campus learner support and resources beyond the faculty” (Hennessey & Evans, 2005, 
p. 272-273). Research indicates that “in order for WAC to be fully effective, students 
must be provided support in the writing and revision process” (p. 273). This support 
typically comes in the form of a writing center or centralized location on campus where 
students can access such resources (p. 273). Most colleges and universities with a 
WAC program also employ a WAC coordinator or program specialist who is responsible 
for providing program leadership, faculty support, resource development, and assess-
ment. 

In their April 2003 executive summary, The Neglected R: The Need for a Writing Revo-
lution, the College Board’s National Commission on Writing in American Schools and 
Colleges (NCWASC) provided the following suggestions for writing reform:

 � The amount of time spent writing should be at least doubled.
 � Writing should be assigned across the curriculum.
 � Best practice in assessment should be more widely replicated.
 � Common expectations about writing should be developed across disciplines.
 � Faculty in all disciplines should have access to professional development oppor-

tunities for improving student writing.

The recommendations of NCWASC, as well the other pertinent research regarding WAC 
theories and programs, were taken into consideration when designing the College’s 
QEP. 
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Write to Learn Theory
A component of the WAC movement is the belief that students learn by writing. The 
WTL theory is “based on the observation that students’ thought and understanding can 
grow and clarify through the process of writing” (Bazerman, p. 57). Britton and Emig 
are credited as being primarily responsible for the WTL pedagogical approach. Britton 
and Emig presented writing as a “complex, recursive process” and stated that cross-
curricular writing programs could enhance students’ learning (p. 58). Emig’s landmark 
article, “Writing as a Mode of Learning,” chartered this WTL pedagogical approach. In 
later years, Langer and Applebee (1987) concluded: 

1. Writing activities promote learning better than activities involving only studying or 
reading.

2. Different kinds of writing activities lead students to focus on different kinds of 
information.

3. In contrast to short-answer responses, which turn information into discrete small 
pieces, analytic writing promotes more complex and thoughtful inquiry but on a 
smaller amount of information (p. 101-102).

The WTL movement has evolved over the years from a general approach into a more 
discipline-based approach to writing and learning. WTL not only “engages students, 
but it extends thinking, deepens understanding, and energizes the meaning-making 
process” (Knipper & Duggan, 2006, p. 462). Using WTL pedagogical strategies in the 
classroom can strengthen students’ comprehension of course content and promote 
deeper processing than reading alone. Students also “discover what they know about 
their content focus, their language, themselves, and their ability to communicate all of 
that to a variety of audiences” (p. 463). Writing to “construct meaning across the cur-
riculum is a powerful strategy for learning subject matter and can be incorporated into 
the instructional framework by helping students (1) prepare for assignments and lec-
tures, (2) think critically and creatively, and (3) review and summarize key ideas” (Brozo 
& Simpson, 2003). 

Writing Centers
Stephen North, in “The Idea of a Writing Center,” introduced the notion that writing cen-
ters should not only fix grammar and mechanics, but should focus on long-term strate-
gies to improve the writer more than the writing (North, 1984, p. 433). Although writing 
centers have existed for the past 30 years, the “majority of post-secondary centers were 
created in reaction to the literacy crisis of the mid-1970’s” (Harris,1988). Historically, 
writing centers focused mainly on providing supplementary instruction for underpre-
pared students and were perceived as “fix-it” clinics. According to the International Writ-
ing Centers Association (IWCA), writing centers have been recognized as a necessary 
component of writing programs. Effective writing centers should have resources and 
structure to support students in the writing and revision processes. IWCA publishes two 
periodicals which are widely used in higher education: The Writing Center Journal and 
the Writing Lab Newsletter. Both publications offer articles on research and theoretical 
issues related to writing centers and serve as useful tools for any college or university 
containing a writing program. 
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Although college writing centers can widely differ, writing centers typically share the fol-
lowing approaches (Harris, 1988):

 � Tutorials are offered in a one-to-one setting.
 � Tutors are coaches and collaborators, not teachers.
 � Each student’s individual needs are the focus of the tutorial.
 � Experimentation and practice are encouraged.
 � Writers work on writing from a variety of courses.
 � Writing centers are available for students at all levels of writing proficiency.

Writing centers produce a “community of writers as well as reinforce the generally 
accepted emphasis on writing as a process” (Harris, 1988). Students learn by practic-
ing how to brainstorm, plan, revise, add variety to sentence structure, and proofread. 
The International Writing Centers Association has outlined considerations for starting a 
writing center. These include goals and mission, location, functions, staffing, resources, 
evaluation processes, and budget. All were considered during ACC’s writing center 
planning phase.

Assessment Practices
Most research on assessing WAC programs indicates a qualitative approach. Conven-
tional writing assessments “present difficulty when applied to WAC programs because 
the writing evaluated comes from a wide range of disciplines, each with their unique 
rhetorical features” (Fulwiler, 1990, p. 126). Fulwiler indicates perhaps the greatest 
challenge in assessing WAC programs is that “WAC means different things on different 
campuses” (p. 126). Because of these difficulties, the most common forms of evaluation 
of WAC programs include qualitative surveys and questionnaires given to faculty and 
students (p. 126). 

Writing assessment using rubrics is common with WAC programs in higher education. 
According to Knipper and Duggan (2006), “a rubric reveals scoring rules and explains 
to students the criteria by which their work will be judged” (p. 463). Additionally, “well-
conceived rubrics can help students self-monitor and assess, which enhances the 
students’ writing while writing to learn” (p. 463). Rubrics are most effective when created 
and used correctly. According to Mansilla, Duraisingh, Wolfe, and Haynes, (2009), “the 
power of a rubric rests on the degree to which it captures meaningful dimensions of the 
work without which a quality product could not be achieved” ( p. 337). Rubrics should 
be introduced with initial assignments and referenced in class regularly to foster “dia-
logue between teachers and students so that students have a clear sense of the content 
to be learned and the conditions needed for quality work” (Knipper & Duggan, 2006, p. 
464). 

In addition to assisting students in writing and assessing their own progress, rubrics 
can also help instructors communicate their goals in assessing writing assignments and 
successfully manage time spent grading. According to Mansilla et. al. (2009), “grading 
is seen to be fairer and more consistent when assessment criteria are made explicit and 
instructors describe different levels of performance” (p. 336). Faculty are often appre-
hensive about incorporating writing across the curriculum due to fears about time spent 
grading. Rubrics can help cut down grading time by providing an easy medium with 
which to give feedback and measure student success by clearly “differentiating be-
tween below-average, average, and superior performance” (Knipper & Duggan, 2006, 
p. 463).
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Sustainability of WAC Initiatives
Not only has there been a continuous growth of WAC programs at colleges and univer-
sities around the nation, but programs are being sustained in great numbers. Programs 
that began in the late seventies and early eighties are “remarkably healthy” and “exem-
plify the staying power of WAC” (McLeod & Soven, 1992, p. 133). Researchers agree 
that although it is hard to sustain the “epiphany-like effects” of beginning a new WAC 
program, programs can certainly stand the test of time and continue to have many posi-
tive long-term effects on the college in later years. Soven suggests that “once faculty 
have been initiated to WAC, they can be expected to show continued curiosity and com-
mitment – curiosity about new theories and methods of writing instruction and commit-
ment to helping students learn the power of written expression” (p. 134). 

McLeod and Soven indicate that sustaining a WAC initiative requires “reporting its suc-
cesses and maintaining its visibility (McLeod & Soven, 1992, p. 135). Positive survey 
responses from faculty and student surveys can often be persuasive to faculty who have 
not yet embraced the culture. Other suggestions for “communicating and celebrating 
the WAC successes and benefits” include faculty newsletters, student essay contests, 
and admissions brochures for students (p. 135). Although successful WAC programs 
often begin with faculty training models as the “cornerstone,” peer tutoring programs or 
writing centers often are subsequent steps to ensure sustainability (p. 135). 

Best Practices in Higher Education
In addition to reviewing pertinent literature, the QEP committee reviewed best practices 
at other post-secondary institutions that had specialized programs to enhance students’ 
written communication skills. The review was conducted to gain insight for the QEP on 
WAC program models and design, student and faculty resources, potential challenges, 
assessment, and sustainability. Furthermore, the review helped the QEP Committee see 
how community colleges and universities put research and theory into practice in order 
to develop students’ written communication skills. 

Consultations
Dr. Tom Hearron, WAC Coordinator and English Instructor at Caldwell Community Col-
lege and Technical Institute (CCC&TI), was invited to campus in October 2011. The 
QEP committee was interested in the WAC initiative at CCC&TI, as it had been featured 
as a best practice in the Community College Journal of Research and Practice. Hear-
ron presented to the QEP committee on CCC&TI’s campus writing initiative and faculty 
development program which were designed based on the Fulwiler and Young research 
model. According to Hearron, CCC&TI’s faculty development program was successful 
for the following reasons: (1) Participation was voluntary, (2) training consisted of two 
semesters, (3) participating faculty received monetary compensation, (4) participation 
was limited to non-English faculty, (5) the WTL approach was used, and (6) a Writing 
Center was established to support the program. 

In addition to consulting with Dr. Hearron, two ACC English Department representa-
tives serving on the QEP Committee visited CCC&TI’s Writing Center in October 2011 
to gather insight for the development of the ACC Writing Center. During the visit, the 
ACC representatives consulted with Laura Benton, Coordinator of the Writing Center at 
CCC&TI and toured the facility. The CCC&TI Writing Center, which was created based 
on research and recommendations of the International Writing Centers Association, has 
experienced great success since its implementation.
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In October 2011, representatives from ACC’s Academic Skills Lab, English Department, 
and QEP Committee attended the North Carolina Writing Center Directors’ meeting at 
the University of North Carolina at Greensboro (UNCG) to hear discussions and gather 
ideas for the ACC Writing Center. In addition to attending the directors’ meeting, ACC 
representatives toured the UNCG Writing Center and consulted with the Writing Cen-
ter’s Director, Dr. Sara Littlejohn, as well as other Writing Center employees. Insight was 
gathered on the UNCG Writing Center’s approach to tutoring, physical setup, and its 
correlation to the institutional mission. 

In its continued research of best practices, the QEP committee consulted with South-
western Community College’s (SCC) WAC Coordinator, Jennifer Hippensteel, in Novem-
ber 2011 regarding SCC’s writing initiative. SCC’s approach to the faculty development 
program shared some similar characteristics with CCC&TI’s program. Both programs 
consisted of training faculty “cohorts” and were derived from the Fulwiler and Young 
research model. Hippensteel provided feedback on assessment of WAC programs and 
pitfalls. Additionally, she shared resources and professional development opportunities 
that would be useful in creating writing services for students and faculty. Some of these 
resources and opportunities included (1) Appalachian State University’s Writing Across 
Institutions Conference, (2) the Council of Writing Program Administrators informational 
website and journal, and (3) Metropolitan Community College’s Writing Across the Cur-
riculum Institute for Community Colleges. These ideas and resources were taken into 
consideration and utilized as the QEP was developed. 

In the fall of 2012, ACC hosted Dr. Chris Anson, Director of North Carolina State Univer-
sity’s Campus Writing and Speaking program, for a consultation with the QEP Commit-
tee and a WAC “kick-off” presentation for the faculty and staff. During the consultation, 
Anson reviewed ACC’s proposed strategies for implementing a WAC program as well 
the assessment plan for determining the success of the program. Additionally, he facili-
tated a college-wide session on the importance of WAC, which helped to educate faculty 
and staff about the upcoming initiative.

In January 2013, Teddi Fishman, director for the International Center for Academic 
Integrity, visited the ACC campus to speak to faculty about “Academic Integrity in Scan-
dalous Times: Issues, Ideas, and Opportunities.” She provided faculty with strategies on 
designing assignments, especially written assignments, to discourage plagiarism. While 
on campus, Fishman, a former QEP lead evaluator, met with ACC’s WAC Coordinator, 
Courtney Doi to provide suggestions and insight on the QEP plan and the upcoming 
SACS site visit.
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In order to enhance students’ written communication skills, a shift in the way writing is 
viewed, assigned, and assessed is needed at the College. An environment where writ-
ing is valued and emphasized in all curriculums and where students are provided with 
the writing resources they need to be successful after graduation and in the workforce 
needs to be created. 

A Cultural Shift at ACC
McLeod and Soven (1992) indicate that schools often have the illusion that a new pro-
gram will cure poor student writing, and that there is a single pedagogical solution to 
complex structural issues. ACC has recognized that in order for students’ written com-
munication skills to be adequately developed, a “saturation” approach is necessary. 

At ACC, a “culture of writing” has been defined as the collective belief that writing is (1) 
an integral part of the thinking and learning process and (2) important in the success 
of all students now and after graduation. Additionally, a “culture of writing” incorpo-
rates writing into all curriculums, making it more palatable and comfortable for all. For 
a cultural shift to occur at ACC, the College must take steps to equip faculty with the 
knowledge to integrate writing across the curriculum and to provide students with a vari-
ety of resources necessary to develop their written communication skills. These cultural 
and structural changes will lead to improved student writing on our campus. Below is an 
overview of our QEP; see Appendix E for a related Glossary of Terms.

QEP at a Glance
goal: To develop students’ written communication skills

Objective #1 
(Faculty)
To enhance the ability 
of faculty to develop 
students’ written 
communication 
skills specific to their 
curriculum

Strategies
1. Identify and train a WAC 

coordinator. 
2. Train faculty members 

on WAC theory and 
implementation.

3. Create a WAC resource 
library and instructional 
repository for faculty.

Faculty Learning Outcomes 
(FLO)
1. Faculty will assign more writing 

activities in their classes.
2. Faculty will participate in WAC 

professional development.
3. Faculty will utilize the Writing 

Center.
4. Faculty will contribute to and 

utilize the instructional repository.

Objective #2
(Students)
To provide additional 
services for students 
to develop their written 
communication skills

Strategies
1. Create a Writing Center 

within the Academic 
Skills Lab.

2. Establish a WAC 
Advisory Committee.

3. Create WAC services 
and resources for 
students to include style 
guides, workshops, and 
classroom interventions.

4. Implement an early 
awareness system 
for identifying student 
writing deficiencies. 

Student Learning Outcomes
(SLO)
1. Students will utilize the Writing 

Center. 
2. Students will feel more confident 

in their written communication 
skills.

3. Student writing will be suitable for 
the intended audience.

4. Student writing will be coherent 
with a logical progression of 
ideas.

5. Student writing will have few 
grammatical errors, such as 
fragments and run-ons.

The Quality 
Enhancement Plan
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Strategies
In order to ultimately help students develop their written communication skills, an envi-
ronment where writing is valued and emphasized in all curriculums and where students 
are provided with the writing resources they need to be successful after graduation and 
in the workforce needs to be created. Therefore, the following QEP strategies will be 
implemented. 

WAC Coordinator
One of the first steps in creating a culture of writing at ACC is to identify a coordinator 
to oversee the initiative. It is the goal of the College to choose a WAC Coordinator who 
is both knowledgeable about the WAC movement in post-secondary education and 
passionate about enhancing the quality of writing among our students. Additionally, the 
WAC Coordinator needs to be able to relate to a broad range of faculty, as faculty buy-in 
is essential to the sustainability of this initiative. Although the WAC Coordinator posi-
tion was not advertised as a full-time position, a reduction in course load and a summer 
stipend will be given in the following manner:

 � Fall 2012-Summer 2013: One-course reduction
 � Fall 2013-Spring 2016: Three-course reduction, $500 summer stipend
 � Fall 2016-Spring 2018: Two-course reduction, $500 summer stipend 

The WAC Coordinator, who will report directly to the Executive Vice President, for SACS/
QEP duties will have the following responsibilities:

1. Coordinate the WAC professional development activities associated with the 
QEP.

2. Determine the curriculum, scope, and sequence of activities for the WAC profes-
sional development program. 

3. Train faculty cohorts yearly on WAC theory and practice, strategies, and imple-
mentation.

4. Collaborate with the Writing Center Coordinator and other campus constituencies 
on the WAC initiative.

5. Connect ACC with regional and national organizations and other WAC resources.
6. Serve as the chair of the WAC Advisory Committee.
7. Promote the WAC initiative in the campus community.
8. Serve as the College’s QEP coordinator to ensure the goals of the QEP are car-

ried out and assessed.

The WAC Coordinator will work collaboratively with Writing Center personnel to plan 
and facilitate services for both students and faculty at ACC in order to create a culture 
of writing at the College. Additionally, the WAC Coordinator will actively build strong 
relationships with faculty, staff, and students in order to continue momentum over the 
next five years. 

Progress: In the spring of 2012, the WAC Coordinator position was 
posted internally (Appendix F) at ACC and interviews were conducted by 
an appointed selection committee. The College selected Courtney Doi, a 
full-time English Instructor, as the WAC Coordinator. Doi officially began 
her duties as WAC Coordinator in the fall 2012 semester. 

Faculty Professional Development
Research shows that faculty development is a crucial component of any successful 
WAC program. Faculty training will be the impetus for our cultural shift in the way writ-
ing is viewed, assigned, and assessed. Before faculty can utilize writing and help stu-
dents develop their written communication skills, they must be open to learning new 
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classroom strategies and approaches. Faculty attitudes towards writing ultimately affect 
students’ attitudes towards writing. Therefore, it is important that faculty understand and 
emphasize the value of writing. The College’s WAC faculty professional development 
model will involve two target groups: (1) Full-time curriculum faculty and (2) adjunct or 
part-time curriculum faculty.

Full-time curriculum faculty at ACC will have the opportunity to participate in a yearly 
WAC cohort training (Appendix G). Modeled after the Fulwiler and Young theoretical 
approach, the cohort training will be centered upon WAC principles and pedagogical 
strategies. Each year, a cohort of approximately 15 faculty will be selected (voluntary 
participation) for the WAC training. The training will begin in the spring semester and 
conclude in the fall semester. The spring semester training, which will consist of six to 
eight sessions, will focus on using writing as a tool for learning and critical thinking, 
developing a variety of writing assignments, and responding to students’ writing. The 
cohort training will continue in the fall semester with four to five sessions focusing on 
the sharing of ideas and strategies for the classroom. Faculty successfully completing 
the program will be paid a stipend in the amount of $500 at the conclusion of the fall 
training sessions. In addition to the stipend, faculty will also receive professional devel-
opment credit for participation in the cohort. In order to receive the stipend and profes-
sional development credit, faculty participating in the cohort must adhere to the follow-
ing contract requirements: 

 � Prepare for and attend 80 percent of WAC cohort sessions.
 � Redesign a course to include write-to-learn assignments.
 � Contribute to the WAC resource library and instructional repository.
 � Share WAC training information at a departmental meeting.

The WAC Coordinator will play an active role in the recruitment of full-time faculty for the 
yearly cohort. At the beginning of each fall semester, the WAC Coordinator will discuss 
the importance of the WAC professional development program at a college-wide faculty/
staff meeting. Additionally, the WAC Coordinator will discuss the professional develop-
ment training at the fall semester curriculum divisional meetings in order to generate 
interest in the program. Representation of faculty from each of the four academic divi-
sions is the objective for each yearly cohort. The following benefits of the WAC cohort 
program will be highlighted to prospective cohort faculty:

 � A new perspective for using writing as a tool for learning
 � Confidence to effectively use writing in the classroom
 � Ideas for low-stakes (informal, ungraded) and high-stakes (formal, graded) writ-

ing in the classroom 
 � Stipend in the amount of $500
 � Professional development credit (which will exceed the minimum requirement)

ACC contracted with Dr. Tom Hearron, English Instructor and Director of CCC&TI’s Fac-
ulty Development Program, to facilitate the training seminars for the first faculty cohort 
in the spring of 2013. The WAC professional development program at CCC&TI not only 
has been featured as a best practice in the Community College Journal of Research and 
Practice, but has also won two national awards for the design and success of its pro-
gram. In addition to facilitating the first cohort training, Hearron provided individualized 
WAC training and resources to the newly appointed ACC WAC Coordinator. Although 
Hearron will be the lead facilitator for the first half of the initial cohort, the ACC WAC 
Coordinator will take over this role in subsequent years. 

In addition to providing WAC professional development to full-time faculty, the College 
will also provide WAC professional development to part-time (adjunct) instructors at the 
college. Currently, ACC offers an “Adjunct Institute” each semester for adjunct curricu-
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lum faculty. ACC’s Adjunct Institute was featured as a best practice in the June 2009 
issue of the Chronicle of Higher Education. The Adjunct Institute, which involves ap-
proximately four professional development sessions per semester for both current and 
new adjunct faculty, helps adjunct faculty sharpen their skills and become more inte-
grated in the campus culture. Topics of the Adjunct Institute have previously included 
ACC policies and procedures, pedagogical strategies, approaches to technology, and 
other current topic items for professional development. To promote a culture of writing 
at ACC, WAC segments will be presented during the Adjunct Institute to provide part-
time instructors with key information about WAC, including suggested writing activities 
for students as well as writing resources available at the College. In the fall of 2012, the 
WAC Coordinator, Courtney Doi, presented a session entitled, “WAC 101: Writing to 
Learn at ACC,” to the Adjunct Institute to explain how ACC chose its QEP to our ad-
juncts and to provide some introductory information on how to implement WAC theories 
into their classrooms. During the 2013-2014 academic year, not only will WAC continue 
to be incorporated into the Adjunct Institute, but it will be the year’s overall theme. In 
addition to the professional development sessions offered through the Adjunct Institute, 
a Moodle site is also available to adjunct faculty at ACC. The Moodle site will include 
resources for incorporating WAC into the classroom and other pertinent information for 
faculty. 

It is estimated that by the end of the QEP implementation, 90 full-time faculty will have 
participated in the WAC cohort program. This represents approximately 78 percent of 
full-time faculty at ACC. Although 100 percent of full-time faculty members will not go 
through the cohort during the next five years, faculty participating in the cohorts will 
be able to share WAC strategies with their colleagues who did not formally participate. 
All faculty, however, will be able to benefit from additional WAC workshops, the Writing 
Center, the WAC Resource Library, the instructional repository, and other programs that 
will be presented on campus throughout the years. 

Progress: During the fall 2012 semester, an interest meeting was held 
about the WAC cohort professional development program. Requirements 
of the program were discussed as well as the tentative course outline 
for the cohort beginning in the spring of 2013. The first pilot cohort was 
confirmed in September of 2012 and included 15 faculty from 13 depart-
ments. At least two faculty from each academic division were represent-
ed in the pilot cohort. In the spring of 2013, the first cohort met with the 
WAC Coordinator and WAC consultant. The cohort met six times for a 
total of nine hours in the spring semester for the first phase of the train-
ing. In addition, in January 2013, the WAC Coordinator offered two work-
shops to all faculty during the professional development week before the 
semester started. Workshops offered were “Write to Learn: Using Infor-
mal Ungraded Writing Assignments to Aid Student Learning” and “Ru-
brics 101: How to Create Effective Rubrics to Use in the Classroom and 
on Moodle.” The WAC Coordinator also offered a workshop to Literacy 
staff in April 2013, entitled “Writing on All Levels: The QEP and You.”

WAC Resource Library and Instructional Repository
By the fall of 2013, a WAC resource library and instructional repository for faculty will be 
started and housed both in the ACC Writing Center and on a WAC Moodle site acces-
sible to all faculty. This resource library, which will serve as a guide for new and current 
faculty who are beginning to implement writing into their curriculum, will include WAC-
related resources and WAC assignment samples. The resource library will also include 
materials and supplements that have been used in the yearly WAC professional devel-
opment workshops for faculty. The instructional repository, which will provide low and 
high-stakes writing ideas for different curriculums, will provide on-going pedagogical 
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resources for full-time and adjunct faculty who are using writing as a tool for learning in 
their classrooms. The instructional repository will be supplemented throughout the five-
year QEP implementation period. 

Writing Center
Prior to August 2013, students in need of writing assistance were able to receive tuto-
rial services through ACC’s Academic Skills Lab. Since its establishment, the Academic 
Skills Lab has provided assistance and tutoring services to students in all curriculums. 
As college enrollment has increased over the past ten years, the number of students 
requesting assistance has consequently increased as well. With the implementation of 
the WAC program, it is evident that a strong need exists for a more specialized center 
for writing assistance and resources. 

A comprehensive Writing Center will be created as a part of the current Academic Skills 
Lab in order to accommodate increased student writing needs. The College’s goal is 
that the Writing Center will be viewed as a “hub” for writing activities and resources for 
both students and faculty, rather than a place for remediation. The following mission 
statement has been established for the ACC Writing Center: 

The mission of the Alamance Community College Writing Center is to 
contribute to the College’s institutional culture of writing where the value 
of writing is emphasized and reinforced in all curriculums. 

The ACC Writing Center will promote student success by working with students at all 
levels and in all programs of study to help them become more effective, confident, and 
independent writers. As recommended by Harris (1988), the ACC Writing Center will 
take the following approaches:

 � The Writing Center will provide one-on-one tutoring and small group workshops 
by trained tutors under the supervision and guidance of an Writing Center Coor-
dinator.

 � Tutors will help writers at every stage of the writing process to fulfill the require-
ments of the assignment and consider the purpose and audience. 

 � The Writing Center will provide a comfortable, friendly environment where tutors 
offer encouragement and support to help students identify their strengths and 
recognize areas for improvement. 

 � Tutors will provide guidance and instruction so that students learn how to correct 
their own mistakes and improve their writing skills. 

In addition to establishing a mission for the Writing Center, other parameters have been 
established based on the considerations outlined by the International Writing Centers 
Association. The Writing Center will be centrally located in the main building on ACC’s 
Carrington-Scott campus. The Writing Center, close in proximity to the Learning Re-
source Center (LRC), will be accessible to all students, faculty, and staff for help with 
any writing task. Students can schedule appointments in advance or drop in for help 
based on availability; students can initiate the request for assistance with a writing as-
signment, or instructors may make referrals. Distance education students can submit 
their writing online to be reviewed by a tutor. Written work will be returned to the student 
via email within two business days with feedback. A tutor-tracking computer program 
will be used to record the number of visitors, number of visits, amount of time each 
student receives help, which class the student is getting help with, type of help, name of 
the referring faculty member, and name of the tutor.

A Writing Center Coordinator will provide leadership for the Writing Center (Appendix 
H). The Writing Center Coordinator will report directly to the Academic Skills Lab Coor-
dinator and will be placed under LRC on the College’s organizational chart. In addition 
to the Writing Center Coordinator, the Writing Center will be staffed by both current Eng-



22 AlAmAncE community collEgE QEP: WritE to succEEd 23

lish instructors and adjunct instructors. Three full-time English instructors will be given 
a one-course release, so they can work in the Writing Center eight hours a week. This 
presence will help keep the English department active with the QEP and in touch with 
the increased writing that will be happening across the curriculum. All tutors will partici-
pate in a specialized tutor training facilitated by the Writing Center Coordinator. Tutors 
will be evaluated regularly by student questionnaires and observations by the Writing 
Center Coordinator each semester.

Progress: The Writing Center Coordinator job announcement was ap-
proved by administration and posted in May of 2013. Interviews were 
conducted in June of 2013 and a recommendation for hire was sent to 
administrators.

WAC Advisory Committee
A WAC Advisory Committee, chaired by the WAC Coordinator, will be appointed at the 
beginning of the spring 2014 semester. The purpose of the committee will be to provide 
oversight for the WAC initiative on campus and to determine the present and future 
course of the WAC program at ACC. At minimum, the committee will be comprised of 
the following individuals:

 Academic Associate Dean
 English Department Head
 Faculty Representative from Arts & Sciences Division
 Faculty Representative from Business Technologies Division
 Faculty Representative from Health & Public Services Division
 Faculty Representative from Industrial & Graphics Technologies Division
 Institutional Researcher
 Student Representative
 WAC Coordinator (Chair)
 Writing Center Coordinator

The faculty representatives on the WAC Advisory Committee will be selected faculty 
who participate in the WAC cohort training program during the spring 2013 semester. 
Their knowledge of WAC theory and practice will be instrumental in guiding the writing 
initiative at ACC. While the Writing Center Coordinator and the WAC Coordinator will be 
standing members of the committee, the other committee members will serve two year 
alternating appointments. Recommendations, based on yearly assessments, from the 
WAC Advisory Committee will be passed along by the WAC Coordinator to the Execu-
tive Vice President for approval and implementation.

Early Awareness System
For students to be aware of the writing resources available at ACC and connect with 
those resources when problems occur, an early alert system will be implemented as 
a component of the QEP. The early alert system has two main objectives: (1) to notify 
students of the writing resources available at ACC upon initial enrollment at the College, 
and (2) to inform students when writing deficiencies are identified by faculty and con-
nect them to those resources. The following notification strategies will be implemented 
as part of the early alert system:
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1.	Notifications	for	new	students
 � Welcome Packet Information – Students are currently sent a “welcome 

packet” once they fill out an application to the College. The current packet 
includes a provisional acceptance letter, instructions for setting up the AC-
Cess student account, distance education information, advising and registra-
tion information, and financial aid information. Writing Center information, 
including services and hours of operation, will be added to the new student 
welcome packet. 

 � Electronic Notification – Students will receive email notifications periodically 
throughout the semester regarding the Writing Center and any upcoming 
programs or workshops available to students. 

 � Oracles (Campus Newsletter) – Writing Center services and hours of opera-
tion, as well as any upcoming programs or workshops, will be highlighted in 
the weekly Oracles publication. 

2.	Faculty	referrals	for	students	identified	as	having	writing	deficiencies
 � Writing Center Referral Slips – Faculty may give students a referral slip for 

the Writing Center if they notice writing deficiencies in students’ work. This 
encourages students to visit the Writing Center for tutorial services. Students 
receiving a Writing Center referral may set up an appointment with a writing 
tutor or visit the Writing Center as a drop-in. 

 � Notification of Unsatisfactory Progress (UNSAT) – Currently, faculty complete 
a notification process for students making unsatisfactory progress in their 
academic courses near the mid-point of the semester. This “UNSAT” process 
involves faculty making a “U” notation on their WebAdvisor (electronic) grade 
sheet for students who have below a C average. At midterm, the Student De-
velopment office notifies the students receiving “U” notations and provides 
them with information regarding counseling services and other academic 
resources on campus. As a result of the QEP, a new notation of “WR” may 
be used by instructors to identify students with writing deficiencies on their 
WebAdvisor grade sheet. The Student Development office will notify students 
receiving a “WR” notation and provide them with information about the Writ-
ing Center’s services and any upcoming programs or workshops that may 
benefit them. Neither the “U” nor the “WR” notation will show on students’ 
transcripts. These notations will only appear on students’ online accounts for 
the purpose of early notification of academic problems. 

Other Resources for Students
Students will be provided with additional resources and programs to enhance their 
learning experience. In addition to Writing Center services, the following additional ser-
vices and resources will be provided to students:

 � Workshop Series (Sample topics to include, but are not limited to, resume writ-
ing, plagiarism prevention, email etiquette, research refreshers, grammar, and 
mechanics)

 � ACA 111 (College Student Success) and ACA 122 (Transfer Student Success) 
classroom presentations by Writing Center Coordinator

 � Writing style guide available to students
 � Other classroom visits by WAC Coordinator or Writing Center Coordinator upon 

request by faculty
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SemeSter Category taSk reSponSible party

Fall 2012
(Year 0) Professional 

Development

Select pilot WAC cohort •	WAC Coordinator

Professional development for new 
WAC Coordinator

•	WAC Coordinator

Services/
Programs for 

Students

     
       N/A                  N/A

Marketing

Create QEP marketing plan •	MKT 220 students

“Name the QEP” contest •	Students
•	QEP Committee

Assessment

Writing prompts in program exit 
courses, ENG 111, ENG 112, and 
ENG 113

•	Faculty
•	English Department Head
•	QEP Co-Chairs
•	Institutional Researcher

Graduate completer survey
(Baseline)

•	Institutional Researcher
•	Student Development
•	Faculty

Faculty perception survey
(Baseline)

•	Faculty
•	Institutional Researcher

Spring/
Summer 

2013
Professional 
Development

Train 1st faculty cohort 
(Phase 1)

•	WAC Consultant
•	WAC Coordinator

ACC linked to writing 
organizations and resources

•	WAC Coordinator

Services/
Programs for 

Students

Hire Writing Center Coordinator •	Administration 

Marketing
Market the opening of the Writing 
Center in  the Fall of 2013

•	QEP Committee
•	Public Information Office

Assessment

Writing prompts in program exit 
courses, ENG 111, ENG 112, and 
ENG 113

•	Faculty
•	English Department Head
•	WAC Coordinator
•	Institutional Researcher

Graduate completer survey •	Institutional Researcher
•	Student Development
•	Faculty

Institutional 
Capability

ACC has the institutional capability to implement and complete the QEP over the next 
five years. The first chart (Implementation Timeline) below outlines the specific tasks 
associated with the implementation of the QEP as well as those responsible for, or 
involved in, each task. The second chart (Assessments and Baselines) outlines the QEP 
assessment measures and links the desired learning outcomes to each measure.

Implementation Timeline

YE
AR

 0
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SemeSter Category taSk reSponSible party
Fall 2013
(Year 1)

Professional 
Development

Select 2nd WAC cohort •	WAC Coordinator

Monthly meetings with pilot 
faculty cohort (Phase 2)

•	WAC Coordinator
•	Faculty cohort

WAC professional development 
workshops

•	WAC Coordinator

Begin WAC resource library and 
instructional repository

•	Faculty
•	WAC Coordinator
•	Writing Center Coordinator

Services/
Programs for 

Students

Writing Center Opens •	Academic Skills Lab staff
•	QEP Committee

Writing Center tutor training •	Writing Center Coordinator

Marketing

Market the WAC initiative •	QEP Committee
•	Public Information Office

Create QEP/WAC webpage on 
the ACC website

•	Writing Center
•	WAC Coordinator
•	Information Services

Assessment

WAC-trained focus group •	WAC Coordinator

Writing prompts in ENG 111,  
ENG 112, and ENG 113

•	Faculty 
•	WAC Coordinator
•	English Department Head

Graduate completer survey •	Institutional Researcher
•	Student Development
•	Faculty

Faculty perception survey •	Faculty
•	Institutional Researcher

Writing Center activity report •	Writing Center Coordinator

WAC cohort completion •	WAC Coordinator

SACS 
Review

SACS on-site review (implement 
suggestions)

•	QEP Committee

Spring/
Summer 

2014

Professional 
Development

Train 2nd faculty cohort 
(Phase 1)

•	WAC Coordinator

WAC professional development 
workshops

•	WAC Coordinator

Attend WAC International 
Conference

•	WAC Coordinator

Create WAC Advisory Committee •	WAC Coordinator
•	Faculty
•	Writing Center Coordinator

Services/
Programs for 

Students

Writing Center workshops for 
students

•	Writing Center Coordinator

ACA 111/122 and curriculum 
class presentations

•	Writing Center Coordinator

Writing Center tutor training 
continued

•	Writing Center Coordinator

Writing UNSAT notification 
process implemented 

•	Faculty
•	Student Development

Writing style guide available to 
students

•	Writing Center Coordinator

YE
AR

 1
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SemeSter Category taSk reSponSible party
Spring/
Summer 

2014
(continued)

Marketing
Market the WAC initiative •	WAC Advisory Committee

•	Public Information Office

Assessment

CCSSE •	Executive Vice President

Writing prompts in program exit 
courses

•	Faculty 
•	WAC Coordinator
•	Institutional Researcher

Graduate completer survey •	Institutional Researcher
•	Student Development
•	Faculty

Writing Center activity report •	Writing Center Coordinator

Workshop satisfaction survey •	WAC Coordinator
•	Writing Center

WAC program review/end-of-year 
report

•	WAC Advisory Committee
•	WAC Coordinator

Fall 2014
(Year 2)

Professional 
Development

Select 3rd WAC cohort •	WAC Coordinator

Monthly meetings with 2nd faculty 
cohort (Phase 2)

•	WAC Coordinator
•	Faculty cohort

WAC professional development 
workshops

•	WAC Coordinator

Supplement WAC resource library 
and instructional repository

•	Faculty 
•	WAC Coordinator
•	Writing Center Coordinator

Services/
Programs for 

Students

Writing Center workshops for 
students

•	Writing Center Coordinator

ACA 111/122 and curriculum 
class presentations

•	Writing Center Coordinator

Writing Center tutor training •	Writing Center Coordinator

Marketing
Market the WAC initiative •	WAC Advisory Committee

•	Public Information Office

Assessment

WAC-trained focus group •	WAC Coordinator

Writing prompts in ENG 111,  
ENG 112, and ENG 113 courses

•	Faculty 
•	WAC Coordinator
•	English Department Head

Graduate completer survey •	Institutional Researcher
•	Student Development
•	Faculty

Faculty perception survey •	Faculty
•	Institutional Researcher

Workshop satisfaction survey •	WAC Coordinator
•	Writing Center Coordinator

Writing Center activity report •	Writing Center Coordinator

WAC cohort completion •	WAC Coordinator

YE
AR

 1
YE

AR
 2
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SemeSter Category taSk reSponSible party
Spring/
Summer 

2015
Professional 
Development

Train 3rd faculty cohort 
(Phase 1)

•	WAC Coordinator

WAC professional development 
workshops

•	WAC Coordinator

Services/
Programs for 

Students

Writing Center workshops for 
students

•	Writing Center Coordinator

Writing Center tutor training 
continued

•	Writing Center Coordinator

ACA 111/122 and curriculum 
class presentations

•	Writing Center Coordinator

Marketing
Market the WAC initiative •	WAC Advisory Committee

•	Public Information Office

Assessment

Writing prompts in program exit 
courses

•	Faculty 
•	WAC Coordinator
•	Institutional Researcher

Graduate completer survey •	Institutional Researcher
•	Student Development
•	Faculty

Writing Center activity report •	Writing Center Coordinator

Workshop satisfaction survey •	WAC Coordinator
•	Writing Center Coordinator

WAC program review/end-of-year 
report

•	WAC Advisory Committee
•	WAC Coordinator

Fall 2015
(Year 3)

Professional 
Development

Select 4th WAC cohort •	WAC Coordinator

Monthly meetings with 3rd faculty 
cohort (Phase 2)

•	WAC Coordinator
•	Faculty cohort

WAC professional development 
workshops

•	WAC Coordinator

Supplement WAC resource library 
and instructional repository

•	Faculty
•	WAC Coordinator
•	Writing Center Coordinator

Services/
Programs for 

Students

Writing Center workshops for 
students

•	Writing Center Coordinator

ACA 111/122 and curriculum 
class presentations

•	Writing Center Coordinator

Writing Center tutor training 
continued

•	Writing Center Coordinator

Marketing
Market the WAC initiative •	WAC Advisory Committee

•	Public Information Office

YE
AR

 2
YE

AR
 3
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SemeSter Category taSk reSponSible party
Fall 2015
(Year 3)

(continued)

Assessment

WAC-trained focus group •	WAC Coordinator

Writing prompts in ENG 111,  
ENG 112, and ENG 113 courses

•	Faculty 
•	WAC Coordinator
•	English Department Head

Graduate completer survey •	Institutional Researcher
•	Student Development
•	Faculty

Faculty perception survey •	Faculty
•	Institutional Researcher

Workshop satisfaction survey •	WAC Coordinator
•	Writing Center Coordinator

Writing Center activity report •	Writing Center Coordinator

WAC cohort completion •	WAC Coordinator

Spring/
Summer 

2016
Professional 
Development

Train 4th faculty cohort 
(Phase 1)

•	WAC Coordinator

WAC professional development 
workshops

•	WAC Coordinator

Attend WAC International 
Conference

•	WAC Coordinator

Services/
Programs for 

Students

Writing Center workshops for 
students

•	Writing Center Coordinator

Writing Center tutor training 
continued

•	Writing Center Coordinator

ACA 111/122 and curriculum 
class presentations

•	Writing Center Coordinator

Marketing
Market the WAC initiative •	WAC Advisory Committee

•	Public Information Office

Assessment

CCSSE •	Executive Vice President

Writing prompts in program exit 
courses

•	Faculty 
•	WAC Coordinator
•	Institutional Researcher

Graduate completer survey •	Institutional Researcher
•	Student Development
•	Faculty

Writing Center activity report •	Writing Center Coordinator

Workshop satisfaction survey •	WAC Coordinator
•	Writing Center Coordinator

WAC program review/end-of-year 
report

•	WAC Advisory Committee
•	WAC Coordinator

YE
AR

 3
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SemeSter Category taSk reSponSible party
Fall 2016
(Year 4)

Professional 
Development

Select 5th WAC cohort •	WAC Coordinator

Monthly meetings with 4th faculty 
cohort (Phase 2)

•	WAC Coordinator
•	Faculty cohort

WAC professional development 
workshops

•	WAC Coordinator

Supplement WAC resource library 
and instructional repository

•	Faculty
•	WAC Coordinator
•	Writing Center Coordinator

Services/
Programs for 

Students

Writing Center workshops for 
students

•	Writing Center Coordinator

ACA 111/122 and curriculum 
class presentations

•	Writing Center Coordinator

Writing Center tutor training 
continued

•	Writing Center Coordinator

Marketing
Market the WAC initiative •	WAC Advisory Committee

•	Public Information Office

Assessment

WAC-trained focus group •	WAC Coordinator

Writing prompts in ENG 111,  
ENG 112, and ENG 113 courses

•	Faculty 
•	WAC Coordinator
•	English Department Head

Graduate completer survey •	Institutional Researcher
•	Student Development
•	Faculty

Faculty perception survey •	Faculty
•	Institutional Researcher

Workshop satisfaction survey •	WAC Coordinator
•	Writing Center

Writing Center activity report •	Writing Center Coordinator

WAC cohort completion •	WAC Coordinator

Spring/
Summer 

2017
Professional 
Development

Train 5th faculty cohort 
(Phase 1)

•	WAC Coordinator

WAC professional development 
workshops

•	WAC Coordinator

Services/
Programs for 

Students

Writing Center workshops for 
students

•	Writing Center Coordinator

Writing Center tutor training 
continued

•	Writing Center Coordinator

ACA 111/122 and curriculum 
class presentations

•	Writing Center Coordinator

Marketing
Market the WAC initiative •	WAC Advisory Committee

•	Public Information Office

YE
AR

 4
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SemeSter Category taSk reSponSible party
Spring/
Summer 

2017
(continued)

Assessment

Writing prompts in program exit 
courses

•	Faculty 
•	WAC Coordinator
•	Institutional Researcher

Graduate completer survey •	Institutional Researcher
•	Student Development
•	Faculty

Writing Center activity report •	Writing Center Coordinator

Workshop satisfaction survey •	WAC Coordinator
•	Writing Center

WAC program review/end-of-year 
report

•	WAC Advisory Committee
•	WAC Coordinator

Fall 2017
(Year 5)

Professional 
Development

Select 6th WAC cohort •	WAC Coordinator

Monthly meetings with 5th faculty 
cohort (Phase 2)

•	WAC Coordinator
•	Faculty cohort

WAC professional development 
workshops

•	WAC Coordinator

Supplement WAC resource library 
and instructional repository

•	Faculty
•	WAC Coordinator
•	Writing Center

Services/
Programs for 

Students

Writing Center workshops for 
students

•	Writing Center Coordinator

ACA 111/122 and curriculum 
class presentations

•	Writing Center Coordinator

Writing Center tutor training 
continued

•	Writing Center Coordinator

Marketing
Market the WAC initiative •	WAC Advisory Committee

•	Public Information Office

Assessment

WAC-trained focus group •	WAC Coordinator

Writing prompts in ENG 111,  
ENG 112, and ENG 113 courses

•	Faculty 
•	WAC Coordinator
•	English Department Head

Graduate completer survey •	Institutional Researcher
•	Student Development
•	Faculty

Faculty perception survey •	Faculty
•	Institutional Researcher

Workshop satisfaction survey •	WAC Coordinator
•	Writing Center Coordinator

Writing Center activity report •	Writing Center Coordinator

WAC cohort completion •	WAC Coordinator

YE
AR

 4
YE

AR
 5
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SemeSter Category taSk reSponSible party
Spring/
Summer 

2018 Professional 
Development

Train 6th faculty cohort 
(Phase 1)

•	WAC Coordinator

WAC professional development 
workshops

•	WAC Coordinator

Attend WAC International 
Conference

•	WAC Coordinator

Services/
Programs for 

Students

Writing Center workshops for 
students

•	Writing Center Coordinator

Writing Center tutor training 
continued

•	Writing Center Coordinator

ACA 111/122 and curriculum 
class presentations

•	Writing Center Coordinator

Marketing
Market the WAC initiative •	WAC Advisory Committee

•	Public Information Office

Assessment

CCSSE •	Executive Vice President

Writing prompts in program exit 
courses

•	Faculty 
•	WAC Coordinator
•	Institutional Researcher

Graduate completer survey •	Institutional Researcher
•	Student Development
•	Faculty

Writing Center activity report •	Writing Center Coordinator

Workshop satisfaction survey •	WAC Coordinator
•	Writing Center

WAC program review/end-of-year 
report

•	WAC Advisory Committee
•	WAC Coordinator

YE
AR

 5

QEP Lines of Responsibility
Although the QEP implementation table above identifies individual positions respon-
sible for each task, the WAC Coordinator will provide overall leadership for the QEP and 
ensure the projected tasks and assessments are completed each semester. The WAC 
Coordinator will report directly to the Executive Vice President for QEP-related duties. 
The WAC Advisory Committee, to be created at the beginning of the spring of 2014, 
will provide oversight for the QEP writing initiative and support to the WAC Coordina-
tor. In addition, the WAC Advisory Committee provides a formal platform for the English 
Department Head, the Writing Center Coordinator, and the WAC Coordinator to coor-
dinate and align their efforts to improve writing on campus. Recommendations, based 
on yearly assessments, from the WAC Advisory Committee will be passed along by the 
WAC Coordinator to the Executive Vice President for approval and implementation. The 
current QEP Committee will continue to provide guidance for the QEP planning and 
implementation until the fall of 2013, when the College’s on-site visit for reaffirmation 
takes place.
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aSSeSSmentS learning 
outComeS baSelineS targetS

Faculty perception survey 
The faculty perception 
survey (Appendix I) will be 
given annually each fall 
semester and will assess the 
frequency and types of writing 
assignments that faculty use 
or assign in their classes, as 
well as faculty’s perceptions of 
students’ writing skills.

FLO 1
FLO 3

In the fall 2012 semester, the 
faculty perception survey was 
first administered at ACC.  

•	31.8 percent of respondents 
indicated that they assign 
10 or more writing tasks in 
their courses.

•	29.4 percent of respondents 
indicated that the writing 
skills of entering ACC 
students were “average” or 
above.

•	17.5 percent of respondents 
indicated that the majority 
of ACC graduates are “well 
prepared” or “adequately 
prepared” for writing in the 
workplace.

•	28.4 percent of 
respondents indicated 
they were unfamiliar with 
the Academic Skills Lab 
and writing services they 
provide for students.

•	The percentage of faculty 
assigning 10 or more writing 
tasks in their courses will 
increase by 10 percentage 
points each year for a total of 
82 percent of respondents by 
2018.

•	The percentage of respondents 
indicating that the majority 
of ACC graduates are “well 
prepared” or “adequately 
prepared” for writing in the 
workplace will increase 5 
percentage points each year, 
for a total of 55 percent by 
2018.

•	The percentage of respondents 
indicating they are unfamiliar 
with the Academic Skills Lab 
(or Writing Center once it 
opens) and writing services 
they provide for students will 
decrease to 15 percent by 2015 
and 5 percent by 2018.

CCSSE
The CCSSE survey, which will 
be administered every other 
year, is an assessment tool 
that provides information on 
community college student 
engagement.  Several 
questions on the CCSSE 
assessment pertain to student 
writing.

FLO 1
SLO 1

In the spring 2012 semester, 
the CCSSE was first 
administered at ACC.

•	50.9 percent of respondents 
indicated they “often,” or 
“very often,” prepared two 
or more drafts of a paper or 
assignment.  

•	59.3 percent of respondents 
indicated they “often,” or 
“very often,” worked on 
a paper or project that 
required integrating ideas 
or information from various 
sources.

•	32.8 percent of respondents 
indicated using the skills lab 
“sometimes” or “often.” 

•	12.8 percent of respondents 
indicated they completed 
no written papers or reports 
of any length in their 
classes.

•	The percentage of respondents 
who prepare two or more 
drafts of a paper or assignment 
“often” or “very often” will 
increase by 10 percentage 
points every two years.

•	The percentage of respondents 
using the skills lab or Writing 
Center will increase by 10 
percentage points every two 
years.

•	The percentage of respondents 
completing no written papers 
or reports of any length will 
decrease by 2 percentage 
points every two years.

Assessments and Baselines
The assessments outlined below include both direct and indirect measures and are 
linked to the faculty learning outcomes (FLO) and student learning outcomes (SLO) 
outlined on page 18.



34 AlAmAncE community collEgE QEP: WritE to succEEd 35

aSSeSSmentS learning 
outComeS baSelineS targetS

Graduate completer 
survey 

The graduate completer 
survey (Appendix J) will be 
administered to students 
applying for graduation 
each academic year.  The 
survey will assess students’ 
perception of the culture of 
writing at ACC, how well-
prepared they feel they are 
for writing in the workplace, 
and the types of writing 
assignments they have 
experienced at ACC.  

SLO 2 During the 2012-13 academic 
year, the graduate completer 
survey was administered to 
pending graduates at ACC.  

•	40.2 percent of ACC 
graduates indicated that 
they feel very well prepared 
for writing needed in the 
workplace or at a university.

•	25.7 percent of ACC 
graduates noted little to no 
change in their confidence 
in their writing skills 
compared to when they first 
started ACC.

•	The percentage of graduates 
indicating that they feel very 
well prepared for writing 
needed in the workplace or at 
a university will increase by 6 
percentage points every year 
for a total of 70 percent by 
2018.

•	The percentage of graduates 
noting little or no change in 
their confidence in their writing 
skills compared to when they 
first started ACC will decrease 
by 2 percentage points each 
year.

Writing Center activity 
reports

A Writing Center activity 
report will be completed and 
assessed each semester to 
determine the frequency at 
which students and faculty 
are utilizing the Writing Center 
services.  

FLO 3
SLO 1

In the fall 2012 semester, the 
Academic Skills Lab collected 
data on student usage and 
faculty referrals.

•	130 students received 228.5 
hours of tutoring in writing.

•	3 students were given 
formal referrals to the 
Academic Skills Lab by 
faculty.

•	All formal referrals for 
writing services were made 
by English faculty.

•	3 faculty members made 
formal referrals for writing 
services.

In the spring of 2013, the 
Academic Skills Lab collected 
data on student usage and 
faculty referrals.

•	92 students received 102.5 
hours of tutoring in writing.

•	4 students were given 
formal referrals to the 
Academic Skills Lab by 
faculty.

•	All formal referrals for 
writing services were made 
by English faculty.

•	4 faculty members made 
formal referrals for writing 
services.

•	The number of students 
receiving tutoring in writing 
will increase by 10 percentage 
points each year.

•	The number of students 
referred to the Academic 
Skills Lab or Writing Center for 
writing services will increase by 
at least 10 percentage points 
each year.

•	By 2015, 20 percent of referrals 
for writing services will come 
from faculty outside of the 
English department.  By 2018, 
40 percent of referrals for 
writing services will come from 
faculty outside of the English 
department.  

•	The number of faculty mem-
bers making referrals for writing 
services will increase by 10 
percentage points each year.

Early alert referrals for 
writing

The number of faculty using 
the writing unsatisfactory 
process will be assessed each 
semester to determine the 
frequency of referrals.  

FLO 1
FLO 3

System will be launched in 
Fall 2013.

Baselines will be established in 
the fall 2013 semester.
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aSSeSSmentS learning 
outComeS baSelineS targetS

WAC-trained focus groups 
WAC-trained focus groups will 
be formulated and facilitated 
each fall semester to discuss 
the level of satisfaction and 
confidence with the cohort 
training.

FLO 2 N/A 80% of participants will indicate 
satisfaction and confidence with 
the cohort training.  Feedback 
will be utilized to improve future 
WAC cohort trainings. 

WAC faculty cohort 
rosters

WAC cohort rosters will 
be examined each spring 
semester to determine the 
number of participating faculty 
from each division.

FLO 2 N/A At least two faculty members 
from each academic division will 
participate in the WAC cohort 
training each year.

WAC instructional 
repository

A WAC instructional repository 
will be created in Fall 2013 and 
supplemented each year.  The 
repository will be assessed 
each year to determine growth 
and the level at which WAC 
implementation has occurred 
across the College.

FLO 1
FLO 4

N/A At least 20 assignments will be 
added each calendar year to the 
WAC instructional repository. 
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aSSeSSmentS learning 
outComeS baSelineS targetS

Exit course writing 
prompts

Exit course writing prompts will 
be administered each semes-
ter in order to assess student 
learning outcomes for writing.  

Program exit courses, courses 
students are required to take at 
or near the end of their pro-
gram, have been identified by 
department heads (Appendix 
K). A representative sample 
will be scored using a common 
rubric (Appendix L) developed 
by the QEP Committee based 
on input from both the English 
department and the academic 
divisions. The sample will be 
stratified based on gender, 
ethnicity, age, and academic 
division, and will be represen-
tative of the college popula-
tion. Although the writing exit 
prompts will be administered 
each semester in various class-
es, the scoring will take place 
annually each summer.  

Aggregate data from the as-
sessments will be examined 
each year to determine the 
level of students’ writing skills.  
Scorers for the writing assess-
ments will consist of faculty 
that have participated in the 
WAC cohort training.  Faculty 
will be paid $200 for scoring 
the writing prompts.

SLO 3
SLO 4
SLO 5

During the 2012-13 academic 
year, writing prompts were 
administered in all exit 
courses. A representative 
sample of these prompts were 
collected and assessed.

•	The mean overall score was 
6.8 on a 9-point scale.

•	Students scored the 
highest in the purpose and 
audience category.

•	Students scored the lowest 
in the logical progression of 
ideas category.

•	By 2018, the mean overall 
score will be 7.8 on a 9-point 
scale.  

•	By 2018, the mean score for 
each category will be 2.6.

Workshop satisfaction 
surveys 

Workshop participant 
satisfaction surveys (Appendix 
M) will be administered 
after each student/faculty 
writing workshop or WAC-
sponsored event in order to 
determine participants’ levels 
of satisfaction and confidence 
level related to the material 
presented.

SLO 1
FLO 2

N/A •	At least 80 percent of 
respondents will agree or 
strongly agree that they will 
gain usable skills to apply to 
their academic or personal life.

•	The number of faculty 
attending workshops and 
number of workshops will 
increase each year.
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aSSeSSmentS learning 
outComeS baSelineS targetS

ENG 111 writing prompts
ENG 111 writing prompts 
will be administered each 
semester in order to assess 
student learning outcomes 
(Appendix N). Data will be 
examined to determine the 
level of students’ writing skills 
near the beginning or midpoint 
of their programs. 

SLO 3
SLO 4
SLO 5

During the fall semester of 
2012, end-of-the-year writing 
prompts were administered 
in all ENG 111 courses. A 
random sample of these 
prompts were collected and 
assessed.

•	45.5 percent of students 
scored 75 percent or higher 
on the writing prompt.

•	By 2018, 70 percent of 
students will score 75 percent 
or higher on the writing prompt.

ENG 112 & 113 writing 
prompts

ENG 112 and 113 writing 
prompts will be administered 
each semester in order 
to assess student learning 
outcomes (Appendix O and 
Appendix P). Data will be 
assessed to see if students 
can compose well-written 
documents using standard 
written English as they 
complete the second semester 
of English composition.

SLO 3
SLO 4
SLO 5

During the 2012-13 academic 
year, instructors of ENG 112 
and ENG 113 collected short 
papers on standard prompts 
(specific to each course).  

•	68.5 percent of students 
earned a satisfactory score 
of 12.5 or higher on the 
rubric.

•	In ENG 112, the areas of 
greatest weakness were in 
logical progression of ideas, 
development of ideas, and 
standards of correctness.

•	In ENG 113, the area 
of greatest weakness 
was in including a thesis 
statement.

•	By 2018, 80 percent of 
students will score 12.5 or 
higher on the grading rubric.

Use of Results
At the end of each assessment period, the WAC Advisory Committee will review the 
results and discuss how ACC can ensure that it meets its targets. Depending on the re-
sults, WAC Advisory Committee members may encourage responsible parties to rethink 
or refine strategies and assessments.
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Resources/Budget for Sustainability
The following budget plan shows the financial resources necessary for accomplishing 
the QEP over the next six years. The budget was approved by the ACC SACS Leader-
ship Team in May 2012. 

 
 

Fy 12-13
year 0

Fy 13-14
year 1

Fy 14-15
year 2

Fy 15-16
year 3

Fy 16-17
year 4

Fy 17-18
year 5

Category 
totalS

proFeSSional Development

Kick-off speaker/consultant 
(Dr. Chris Anson) $1,500       

Consultant/WAC cohort facilitator 
(Dr. Tom Hearron) $6,000       

Cohort participant stipends  $7,000 $7,500 $7,500 $7,500 $7,500  

Speaker/consultant 
(Dr. Teddi Fishman) $7,700       

Conferences/seminars $2,000 $2,000 $2,000 $2,000 $2,000 $2,000  

total $17,200 $9,000 $9,500 $9,500 $9,500 $9,500 $64,200
  
aSSeSSment 

CCSSE survey instrument   $5,500  $5,500   

Stipends for grading writing prompts $1,000 $1,000 $1,000 $1,000 $1,000 $1,000  

total $1,000 $1,000 $6,500 $1,000 $6,500 $1,000 $17,000
  
marketing 

Advertising and promotional 
materials  $1,000 $500 $500 $500 $500  

total  $1,000 $500 $500 $500 $500 $3,000
  
perSonnel        

WAC/QEP Coordinator stipend $500 $500 $500 $500 $500 $500  

Adjuncts to cover course release for 
WAC/QEP Coordinator $3,600 $10,800 $10,800 $10,800 $7,200 $7,200  

Adjuncts to cover course release for 
full-time English faculty working in 
Writing Center  $12,600 $12,600 $12,600 $12,600 $12,600  

Writing Center Coordinator salary 
and benefits  $52,000 $52,000 $52,000 $52,000 $52,000  

Writing Center tutors  $31,600 $37,800 $44,800 $52,700 $52,700  

total $4,100 $107,500 $113,700 $120,700 $125,000 $125,000 $596,000
  
equipment anD other SupplieS 

IWCA Annual Fee  $70 $70 $70 $70 $70  

Writing Center supplies and student 
resource guides  $1,000 $500 $500 $500 $500  

Writing Center computers  $3,400      

WAC cohort and assessment 
materials  $750 $750 $750 $750 $750  

Writing Center furniture  $1,000      

total $0 $6,220 $1,320 $1,320 $1,320 $1,320 $11,500

Fy totals $22,300 $124,720 $131,520 $133,020 $142,820 $137,320 $691,700

grand total 2012-18
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Marketing Plan
To gain student perspective and begin marketing the WAC initiative to our campus, 
the QEP Committee reached out to three marketing courses in the Business Adminis-
tration department in the fall of 2012. Students and instructors were presented with a 
summarized version of the QEP. Collectively, they devised a plan to begin unveiling the 
initiative to students and to involve the entire campus community in naming the QEP. 
They crafted an email to all students and faculty and an announcement on the Moodle 
login page about why writing is important to employers, using results from the advisory 
committee and business roundtable surveys. These communications led the campus 
community to a free bagged breakfast outside of the campus bookstore the following 
week. As students and faculty picked up their bagged breakfasts, members of the QEP 
Committee handed out information, answered questions, and solicited ideas for a name 
for the College’s QEP. Students and faculty were given two weeks to submit names, and 
135 entries were received via drop box and email. A QEP subcommittee narrowed the 
choices down to four finalists and the campus community was asked to vote on the final 
names for the QEP via Survey Monkey. After a week of online voting, finalists received 
$25 gift cards, and the grand prize winner, a current student, won a $50 gift card for her 
contribution, “Write to Succeed.” 

In the fall of 2013, the College’s website will feature special pages devoted to the QEP 
and the Writing Center. In summer of 2013, students in an ENG 114 Professional Re-
search and Reporting course brainstormed what aspects should be included on the 
Writing Center page during their unit on website evaluation and organization. Signage 
and other promotional materials about the QEP and the Writing Center will be posted 
around campus and distributed to students, faculty and staff. In addition, all instructors 
will include a statement about the QEP in their syllabi to promote general knowledge 
about this new initiative and its importance: 

ACC’s Quality Enhancement Plan (QEP): As part of the reaffirmation 
process with the Southern Association of Colleges and Schools Commis-
sion on Colleges in 2013, ACC has developed a Quality Enhancement 
Plan (QEP) that identifies a specific area for improvement. Entitled “Write 
to Succeed,” ACC’s QEP focuses on improving student writing so that 
graduates are better prepared both for the workforce and for further edu-
cation. As a result of “Write to Succeed,” ACC has opened a Writing Cen-
ter (located in Main 354 in the same suite as the Academic Skills Lab). 
The Writing Center offers assistance with any writing task, as well as style 
guides and workshops, to help students be more successful in all of their 
classes. For more information, please visit the college’s website.

In addition to the initial marketing, the faculty development component of the QEP will 
be continually promoted through academic division meeting presentations, profes-
sional development sessions on campus, the WAC Moodle site, and a WAC newslet-
ter distributed each semester. The Writing Center and its services will be continually 
promoted through presentations in ACA 111 (College Student Success) and ACA 122 
(College Transfer Success) courses as well as other curriculum courses. Students will 
also receive information about the Writing Center in the admission welcome packet and 
through early alert notifications for writing deficiencies generated by instructors. 
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Conclusion 
Using broad-based involvement, Alamance Community College (ACC) has created a 
QEP based on key issues that have emerged from institutional assessment. The objec-
tives, strategies, and outcomes outlined in the QEP, which focus on student learning as 
well as the environment supporting student learning, are clearly linked to the mission of 
the College. 

Writing is a vital tool in the learning process. It is both a way to assess learning and a 
means for deepening learning. By implementing a WAC program, ACC will institute a 
cultural shift in the way writing is viewed, assigned and assessed. This cultural shift will 
be supported through faculty training on WAC strategies and new student resources, 
such as the Writing Center, a campus style guide, and student writing workshops. 
Faculty training will result in increased student writing, and student resources will foster 
more attention to writing campus wide. The increased number of writing activities and 
the additional attention to writing will result in further development of student writing. 
With their improved written communication skills, students will be better prepared for 
success in the classroom and in the workplace.
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Appendix
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choose a new topic.

given the topics discussed at the most recent faculty meeting, 
which area do you think Acc needs to focus on for the 

QEP (Quality Enhancement Plan)?  
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Which idea would be most effective at Acc in enhancing 
students' written communication skills?

A. Contextual writing 
(content-based 
English courses)

B. Writing across the 
curriculum (writing 
accountability in all 
curriculum areas)

C. Neither

Appendix A: QEP Topic Survey
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Alamance Community College
Student Learning Outcomes – Gen Ed

English Department
Summary Report

 
Assessment period: Semester/year   2010SP   through semester/year   2010FA 

Competency:

Communication/Interpersonal Skills: Communicating Effectively
•	Use standard English grammar and mechanics
•	Compose clear, well-organized papers and written assignments

 
Assessment method(s):

ENG 111 Written assignment:
A random selection of students was made from the ENG 111 classes during 2010SP, 
2010SU and 2010FA.  Final papers of these students were forwarded to a committee 
of graders who assessed the papers using a rubric. Each paper (with student name 
removed) was graded by two staff members/instructors and the final score was an 
average of the two individual scores. 

 
Enrollments:

Semester Course Total Sections Total Enrolled

 2010SP  ENG 111  30  427

 2010SU  ENG 111  9  180

 2010FA  ENG 111  31  506

    
 
Benchmark/goal:

70% of students will score 24 points (average) or higher out of a possible 36 points on 
an assessment of their final ENG 111 paper. 

 
Summary Data:

Total Number of students assessed:  142

Number of students that met benchmark:  79

Percentage of students that met benchmark:  55.6%
 
Status of goal:             Met               Not met 3
 
Student strengths/weaknesses observed:

Student success improved steadily each semester that the assessments were done 
(Spring 42.86% met benchmark, Summer 58.33% met benchmark, Fall 66.67% met 
benchmark). The correct usage of grammar continues to be a problem for many students 
based on an analysis of those particular items on the rubric.  The use of Turnitin.com by 
all faculty beginning in the Summer 2010 helped improve student performance in the 
research and documentation areas. 

 

Appendix B: ENG 111 Writing Benchmark Data 
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Appendix

Faculty analysis of assessment method(s):

A representative from the Gen Ed Outcomes committee met with members of the English 
Department on April 28, 2011 to discuss the outcomes and assessment methods being 
used for this particular competency. It was decided that the primary competency that 
we want our students to attain is the ability to write a coherent, grammatically correct 
paragraph.  For the AAS students, this will teach them to write reports and proposals 
necessary in the work world.  For AA and AS students, this skill will allow them to build 
a research paper in the university transfer classes. Therefore, it was agreed that future 
assignments used for assessment will no longer include term papers but will be paragraph 
assignments done by all students during class at the end of the semester.  This will 
more directly assess the individual student’s writing skills because it will be an in-class 
assignment.  The paragraph format lends itself more closely to the types of requirements 
in other classes across the college. 

 
use of Assessment results:
What strategies will be implemented to improve teaching and learning in this competency?

This is the revised plan to be used beginning fall semester 2011:

Benchmark: 70% of students who successfully complete ENG 111 will pass the paragraph 
assignment with a 75% by earning a minimum average of 3 points out of a 4 point grading 
rubric.
 
Assessment Methods: A random selection of students will be made from ENG 111 classes. 
Paragraph assignments collected from these students will be forwarded to a committee 
of graders who will assess the paragraphs using a rubric. Each paragraph (with student 
name removed) will be graded by two staff members / instructors and the final score will 
be an average of the two individual scores. Students will write one 6-8 sentence paragraph 
in a timed, 30 minute environment, in response to one of four prompts.
 
Students will choose one of these topics:

1. Describe a risk you took that paid off.
2. Explain your main purpose for obtaining a college education.
3. Explain why a certain career suits you best.
4. Describe a gift you’ve received and explain why it was the best or worst gift you’ve 

ever been given.
 
The following Grading Rubric will be used to evaluate each paragraph:
YES      NO
The paragraph has an appropriate topic sentence.
The paragraph stays on one topic that is stated in the topic sentence.
The paragraph meets standards of correctness and avoids major grammatical errors, such 

as fragments, run-ons, and subject-verb agreement.
The paragraph has a logical progression of ideas. 

 
report prepared by:
 
Cathy Johnson  5/15/2010
Signature Date
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QUESTIONNAIRE: Alamance Community College
Writing in the Workplace

Type of Business/Company _________________________________________

1. How many of your employees have some responsibility for writing (in any form) in their 
jobs?

 ___ A. None
  ___ B. Some
 ___ C. Many
 ___ D. All

2. If a job applicant’s letter or other written materials were poorly composed, (ex: 
grammatically incorrect or hard to understand) would that count against the applicant in 
the hiring process?

 ___ A. Almost Never
  ___ B. Occasionally
 ___ C. Frequently
 ___ D. Almost always

3. When a job either explicitly or implicitly requires writing skills, how do you usually assess 
a job applicant’s writing ability? (Please check all that apply)

 ___ A. Writing sample provided by job applicant
  ___ B. Writing test taken during interview
 ___ C. Review of coursework on resume
 ___ D. Impressions based on cover letter/application/resume
 ___ E. Other ______________________________

4. Effective written communication can have a number of different characteristics. Rate the 
importance of each of these characteristics on a scale from one to four: 
(1=Not at all important, 2=Not very important, 3=Important, 4=Extremely important)

 ___ Accuracy 
 ___ Clarity
 ___ Conciseness
 ___ Spelling, punctuation, & grammar
 ___ Visual appeal

5. Listed below are several forms of communication that are common in companies. Please 
rate how frequently each is used in your company on a scale from one to four: (1=Almost 
never, 2=Occasionally, 3=Frequently, 4=Almost always)

 ___ E-mail correspondence 
 ___ Other memoranda and correspondence
 ___ Presentations with visuals (ex: PowerPoint)
 ___ Formal reports
 ___  Technical reports

6. If an employee possesses outstanding technical but poor writing skills, does your 
company provide writing training? 

 ___ A. Almost Never
  ___ B. Occasionally
 ___ C. Frequently
 ___ D. Almost always

 Cost estimate per trained employee _________________

Adapted from the National Writing Commission’s Business Roundtable Questionnaire (2004)

Appendix C: Writing in the Workplace Survey 
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Appendix

Appendix D: SGA Agenda March 2012

ACC SGA Agenda 3/13/12-Women’s History Month 
“The miracle is not that we do this work, but that we are happy to do it. “ 
Mother Teresa  

I. Call To Order: 
II. Attendance: 

JJ Evans 
Nicole Baucom 
Brittany Richardson 
Anthony Cappello 
Student Nursing  
Music and Dance Club 
Electric Vehicle Club 
Cosmetology Club 
Culinary Team  
Visual Arts Club 

Dental Assisting Club 
History Club 
Flora Club  
Automotive Club 
Medical Assisting Club 
Biotechnology 
Animal Care Club  
Math Club 
Sigma Psi Club  
BLET 

Machine Worx 
ACC Ambassador  
Asian Pop Culture 
Phi Theta kappa 
C-Step 
Christian Outreach. 
Sustainable Energy Club 
Criminal Justice Club 
Rotaract Club 
Spanish Club 

 
III. Approval of Minutes: 
IV. Guest Speakers: 
Beth Brehler-QEP Co-Chair 
Jenny Brownell-Director of Academic Advising Ctr. 
 
V. Office Reports:  

a. Nicole Baucom 
b. Brittany Richardson 
c. Anthony Cappello 
d. Makenzie Bollinger 
e. JJ Evans-Advisor 
 

VI. Club Reports:   
VII. Old Business:  

 
VIII. New Business:  

SGA Spring Conference Mar. 31-Apr. 1  
Service Project  
SGA Elections 
 

IX. Announcements:  
 
Brain Awareness Week March 12 -18, 2012 
Dr. Michael Yassa from Johns Hopkins University will  
speak on March 14th at 2:00 p.m. in the auditorium 
 
College Visits 

March 19th 9:00-1:00 Guilford College 
March 27th 10:00-1:00 COLLEGE FAIR 

X. Adjournment:  
 

 

SGA ELECTION TIMELINE 

Monday, Mar. 12-SGA Election packet available / Request for recommendations  

Friday, Mar. 30 -SGA Applications Due (Attend conference if possible) 

Monday, April 2-6 –SGA Review by Student Development Committee 

Monday, April 9-SGA Candidates posted in the Oracle 

April 16-SGA voting begins (electronic voting) 

April 20-SGA voting concludes 

April 30-SGA Officers announced at SGA Meeting / Posted in Oracle 

St. Patrick’s Day History.  

St. Patrick's Day is celebrated on March 17, the saint's religious feast day and the 
anniversary of his death in the fifth century. The Irish have observed this day as a 
religious holiday for over 1,000 years. On St. Patrick's Day, which falls during the 
Christian season of Lent, Irish families would traditionally attend church in the 
morning and celebrate in the afternoon. Lenten prohibitions against the 
consumption of meat were waived and people would dance, drink and feast--on 
the traditional meal of Irish bacon and cabbage. 
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Goal 
The goal is the broad statement of intention of what ACC hopes to accomplish as a 
result of the QEP. 

Objectives 
The objectives are the specific, more precise statements of intention of what ACC 
hopes to accomplish as a result of the QEP.

Strategies 
The strategies are the processes used to accomplish the objectives of the QEP.

Learning Outcomes
Learning outcomes are statements that specify what learners will know or be able to 
do as a result of ACC’s QEP.  Outcomes are measurable and are usually expressed 
as knowledge, skills, behaviors, or attitudes.

Writing Across the Curriculum (WAC)
Writing Across the Curriculum refers to the use of writing – informal or formal - as a 
learning tool in all academic programs. The term also refers to learning to write to fit 
the purpose and audience appropriate to the student’s field of study.

Write-To-Learn (WTL)
The Write-to-Learn theory, associated with the Writing Across the Curriculum move-
ment, is the belief that students learn by writing. It is based on the observation that 
students’ thought and understanding can grow through writing.

Appendix E: Glossary of QEP Terms
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Appendix

INTERNAL ONLY

POSITION: Writing Across the Curriculum Coordinator (WAC)

Proposed Hiring Date: August 8, 2012 (Fall Semester 2012)

This person will have a dual reporting structure. For their regular assignment, they would 
report to their current supervisor. For the WAC portion of their job responsibilities, the indi-
vidual would report to the Executive Vice President.

Assignment: Coordination of the College’s Quality Enhancement Plan –
Writing Across the Curriculum (WAC). The Coordinator will be responsible for the organiza-
tion, implementation, planning, development, continuous review, and overall coordination of 
the program. This overall coordination of the program will include, but is not limited to: 

 � Coordinate WAC professional development activities at ACC; determine curriculum, 
scope and sequence of activities.

 � Train faculty cohorts on WAC theory and practice, strategies, and implementation.
 � Lead faculty workshops to help create a culture of writing at ACC. 
 � Collaborate with the Assistant Skills Lab Coordinator (who will oversee the Writing 

Center) and other campus constituencies on the WAC initiative and the enhancement 
of student writing at ACC.

 � Connect ACC with regional/national organizations and other necessary resources on 
the WAC initiative.

 � Chair the WAC Advisory Committee.
 � Promote the WAC initiative in the campus community.
 � At the conclusion of the SACS site visit, serve as the college’s QEP director to ensure 

that the goals of the WAC program/QEP are carried out and assessed each year.
 � Have primary responsibility for completion of the SACS five-year report summariz-

ing the WAC initiative and the completion of the goals for the QEP.

The WAC Coordinator should possess:
 � An English degree and be a full-time faculty member
 � Knowledge of research, theory, and strategies associated with Writing Across the 

Curriculum.
 � Enthusiasm for Writing Across the Curriculum.
 � The ability to help faculty in a variety of disciplines design, implement, and evaluate 

writing assignments.
 � Planning skills and the ability to take initiative.
 � Skills in collaboration.
 � Skills in facilitating small groups.
 � Strong organizational, time management and record-keeping skills.

Appendix F: Position Announcement
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 � Strong technical writing skills.
 � An ability to establish and maintain effective working relationships with faculty, 

staff, student services and others.

The WAC Coordinator will receive:
 � One-course reduction during Fall 2012 and Spring 2013 semesters for planning, 

scheduling, recruiting, and participating in the first WAC cohort (including kick-off 
activities).

 � Three-course reduction during Fall 2013 through Spring 2016 semesters.
 � Two-course reduction during Fall 2016 through Spring 2018

$500 stipend in the summers from 2013-2018 for planning, assessment, professional develop-
ment, and reporting activities.

APPLICATION PROCEDURES: This position will remain open until the position is 
filled. Screening of applications will begin on April 2, 2012. Applications received after 
this date may be screened only if a sufficient number of qualified applicants is not avail-
able. Applicants must submit a fully completed ACC application, college transcripts, 
and a letter of interest to be considered for this position. Applications with references of 
“see resume” will not be accepted. Persons interested in applying may obtain an appli-
cation from our web site http://alamancecc.iapplicants.com/

A screening committee will select, invite and interview the best-qualified applicants.

Direct Inquiries:  Human Resources 
    Alamance Community College
    P.O. Box 8000 
    Graham, NC 27253-8000
    (336) 506-4133 or (336) 506-4245 
     

ALL FULL-TIME POSITIONS REQUIRE DRUG SCREENING AND CRIMINAL 
RECORDS CHECK

An Equal Opportunity College
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Appendix

Appendix G: WAC Handout for Faculty

Alamance Community College

70

Appendix g
WAc Handout for Faculty

Writing Across the Curriculum 
 

 

For more information about this initiative or to volunteer for the first WAC cohort, 
please contact Courtney Doi at ext. 4294 or courtney.doi@alamancecc.edu.

HOW WILL THE WAC COHORT PROGRAM WORK? 

✓ A new group, called a cohort, will be selected this fall. It 
will consist of 15 faculty members with at least two 
members from each division.

✓ In Spring 2013, the cohort will meet 4-6 times to 
discuss how to use writing as a critical
thinking tool, to develop a variety of writing assignments, and 
to respond to those assignments
quickly and effectively.

✓In Fall 2013, the cohort will meet 4 times to share 
their new writing assignments and to discuss what works and 
does not work as they put them into practice in the classroom.

✓Participants who successfully complete the program 
will receive a $500 stipend. 

 

WHAT ARE THE BENEFITS TO FACULTY? 

✓ Professional development credit. The program 
provides more professional development hours than required 
in a calendar year. In addition, instructors will develop 
materials to use in future courses.

✓Confidence to effectively use writing in the 
classroom. Because the cohort is small, the sessions will 
allow instructors to work on teaching ideas that are curriculum 
specific. Participants will have 15 other people helping 
brainstorm how this might work best in their classroom and to 
provide troubleshooting support during implementation.
 

✓A new perspective. This program provides an opportunity 
to get innovative ideas from colleagues across the campus as 
we develop a culture of writing at ACC. 

Myth: Writing Across the Curriculum means “Essays 
Across the Curriculum.”

Fact: Through the Writing Across the Curriculum program, 
instructors will learn to use many types of writing 
activities as learning tools in their classes. Instructors 
decide what types of assignments best fit their
curriculum. The WAC program is their resource. Writing 
assignments can include notecards with questions at the 
beginning or end of class, emails, invoices, reflection journals, 
or lab reports.

 

Myth: Instructors must be strong writers to use 
writing assignments effectively in their classes or 
participate in the WAC cohort.

Fact: Instructors are not being asked to teach writing.
They will be using writing as a learning tool. The goal is 
for students to learn specific objectives related to their 
curriculum. The outcome or by product just happens to be 
writing. The WAC program will help instructors develop 
innovative short writing assignments as critical thinking 
activities to help students learn, while providing resources for 
both instructors and students.

Myth: Participating in the WAC program will increase 
instructors’ workloads.

Fact: While being in the WAC cohort is a time commitment, 
the goal is to empower instructors with new skills to 
streamline grading, create rubrics, and brainstorm innovative 
ways to teach difficult concepts in their curriculum. This 
should make teaching easier and more efficient in the 
future.

Fact: 
The WAC program will benefit 

you and your students!
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Writing Center Coordinator Job Announcement

POSITION TITLE: Writing Center Coordinator

LENGTH OF EMPLOYMENT: 12-month contract

STARTING SALARY: Based on College’s salary plan, commensurate with education and 
work experience. Starting Salary Range: $2,905-$3,515

DATE OF EMPLOYMENT: July 1, 2013.

QUALIFICATIONS: Bachelor’s degree in English or closely related field; a minimum of one 
year of experience working in a Writing Center and computer skills required; Master’s degree in 
English or closely related field and experience coordinating a Writing Center preferred. 

RESPONSIBILITIES: The Writing Center Coordinator works with both face-to-face and on-
line students to strengthen their writing skills; recruits, trains, directs, supervises, and evaluates 
Writing Center personnel; develops and conducts workshops and presentations on topics related 
to writing; serves as a resource to faculty and staff for writing tasks; develops writing resources 
(handouts, guides, online materials), evaluates and recommends resources to be purchased for 
the Writing Center; maintains records and creates reports for the Writing Center; serves on 
various committees; assists Coordinator of Academic Skills Lab with daily operations of the lab 
including (but not limited to) tutoring students, maintaining the lab’s equipment and resources, 
supervising/evaluating other Academic Skills Lab personnel, performing administrative record-
keeping duties, and conducting workshops for students; and assumes other reasonable duties 
as assigned by the College. Work hours may include both day and evening hours. The Writing 
Center Coordinator reports to the Academic Skills Lab Coordinator.

APPLICATION DEADLINE: This position will remain open until a suitable candidate 
is selected. Screening of applications will begin on May 21, 2013. Applications received 
after this date may be screened if a sufficient number of qualified applicants is not avail-
able. Applicants must submit a fully completed ACC application, college transcripts, 
and a letter of interest to be considered for this position. Applications with references of 
“see resume” will not be accepted. Persons interested in applying may obtain an appli-
cation from our web site www.alamancecc.edu or by calling (336) 506-4245.

A screening committee will select, invite, and interview the best-qualified applicants. Ap-
plicants selected for an interview will be asked to respond with feedback to a short writing 
sample as part of the interview.
     

ALL FULL-TIME POSITIONS REQUIRE DRUG SCREENING AND CRIMINAL 
RECORDS CHECK

An Equal Opportunity College

Appendix H: Writing Center Coordinator Job Announcement
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Appendix

Appendix I: Faculty Perception Survey
Faculty Perception Survey 

 
1. Please choose your primary division. 
□ Arts and Sciences 
□ Business Technologies 
□ Health and Public Services  
□ Industrial and Graphics Technologies 
□ Continuing Education 
 
2.  Please indicate your primary department. __________________ 
 
3.  Please select your current status. 
□ Full-time 
□ Part-time 
 
4.  How many unduplicated courses have you taught in 2011-12? 
□ 1-3 
□ 4-6 
□ 7-9 
□ 10-12 
 
5.  Out of all the courses you teach, how many require writing tasks?  
□ 0 
□ 1-3 
□ 4-6 
□ 7-9 
□ 10-12 
 
6.  Choose all the different types of writing tasks you require. (You can have multiple answers)  
□ Researched paper 
□ Collaborative project 
□ Case studies and/or narratives 
□ Critiques and/or reviews 
□ Informal writing 
□ Summaries and/or abstracts 
□ Online writing 
□ Professional letters and/or memos 
□ Lab reports 
□ Impromptu in-class writing 
□ Position/issue response 
□ Essay questions/tests 
□ Online discussion board 
□ Journals and/or reflection tasks 
Other: 
 
7.  On average, how many writing tasks do you assign per course based on the previous question? 
□ 1-3 
□ 4-6 
□ 7-9 
□ 10-12 
□ more than 12 
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8.  What percentage of a student’s grade is based on writing assignments? If you have more than 
one class with writing required please give an average. 
□ 0-20% 
□ 21-40% 
□ 41-60% 
□ 61-80% 
□ 81-100% 
□ NA 
 
9.  Research has identified successful strategies for promoting student development through 
writing. To what extent would you consider using these strategies in your individual courses? 
 
 Never Sometimes  Always 
Require multiple drafts on writing assignments    
Provide written feedback on early drafts    
Provide written feedback on graded assignments    
Have student conferences on papers in progress    
Have students read/respond to other students’ 
writing 

   

Provide written descriptions of writing assignments    
Provide opportunities for informal, exploratory 
writing 

   

Discuss examples of models of good writing in 
class 

   

Discuss writing with your class    
Provide handouts/checklists/examples    
Evaluate writing assignments using rubrics    
Provide criteria for grades on writing assignments    
Provide references/handbooks/websites    
Have students reflect on and evaluate their own 
writing 

   

Encourage the use of academic support services 
(Academic skills lab, library) 

   

 
10.  How would you evaluate the writing skills of the majority of entering ACC students?  
□ Excellent 
□ Above Average 
□ Average 
□ Below Average 
□ Extremely Poor 
□ Don’t Know 
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Appendix

11.  How well prepared are the majority of ACC graduating students for writing on the job or in 
higher level coursework? 
□ Well prepared 
□ Adequately prepared 
□ Moderately prepared 
□ Inadequately prepared 
□ Poorly prepared 
□ Don’t’ Know 
 
12.   Have you changed or eliminated writing assignments or test questions… 
 
 Yes No N/A 
because of poor student writing?    
because of lack of time for grading?    
because you lack the skills necessary to evaluate 
writing assignments? 

   

Other (please specify) 
 

   

 
13.  Please choose your level of agreement with each statement. 
 
 Strongly 

Agree 
Agree Disagree Strongly 

Disagree 
No 
opinion 

The purpose of the written work assigned 
in classes is to help students learn and 
process the course content through written 
analysis. 

     

The purpose of the written work assigned 
in classes is to help measure how much of 
the course content the students have 
learned. 

     

The purpose of written work in class is to 
allow students to apply course concepts to 
real world situations. 

     

  
14.  The Writing Across the Curriculum QEP team is researching programs and resources related 
to increasing opportunities for student writing. Please rank from 1 – 5 with 1 being the most 
important. 
 
Support for faculty incorporating writing the classroom (such as workshops, speakers, consultants.)  ___ 
Models of well-written assignments, criteria for effective college-level writing, etc… ___ 
Provide generic rubrics to evaluate writing assignments.  ___ 
Provide writing tutors for students.  ___ 
Presence of a centralized writing lab/center.  ___ 
Presence of an online component of a writing center is established.  ___ 
In-class visits/workshops by writing instructor.  ___ 
Professional development focused on writing.  ___ 
Basic guide to writing for faculty and/or students.  ___ 
Other (please specify) ____________________ 
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15.  Please respond to the following: 
 
 Yes No 
I am familiar with the Academic Skills Lab and the 
writing instruction they provide. 

  

I have referred students to the Academic Skills Lab 
in the past. 

  

I would encourage students to use the Writing 
Center for help with their assignments either face-
to-face or virtually. 

  

 
16.  High Stakes writing is: (Choose one) 
□ Writing that represents a major percentage of a course grade or test score 
□ Writing to demonstrate learning and requires good writing skills 
□ Writing that focuses on a student’s engagement in course material 
□ I don’t know 
 
17.  Low stakes writing is: (Choose one) 
□ Writing that represents a minor percentage of a course grade or test score 
□ Writing to demonstrate learning and requires good writing skills 
□ Writing that focuses on a student’s engagement in course material 
□ I don’t know 
 
18. Additional comments: 
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Appendix

Appendix J: Graduate Completer Survey

Alamance Community College  Office of Institutional Research 

ACC COMPLETER SURVEY 
CONGRATULATIONS 2012-13 ACC GRADUATES! 

The NC Community College System requires ACC to report completer survey results. Responses to this 
survey will only be presented in summarized form; individual responses will not be shared. You may 
provide your name, but it is not required. Please contact Teresa Walker, Institutional Researcher (336-
506-4113 or teresa.walker@alamancecc.edu) with questions.  

Please provide your name
(This information will not be associated with your responses and is optional):
_____________________________________________________________
Please provide us with an external email address (non-ACC) for future updates (for example, 
Gmail, Yahoo, etc.):  

_____________________________________________________________________________ 

Please list your major(s) and the type of awards(s) you will receive: 

Major _________________________________________________________________________ 

Type of Award (Associate, Certificate, Diploma) ______________________________________ 

After reviewing the following items, check the most appropriate response: 

1. My goal(s) for attending ACC (check all that apply): 
___ Earn an associate degree, diploma or certificate 
___ Preparing for/getting a new job 
___ Improving existing job skills 
___ Transferring to a 4-year college/university 
___ Personal interest 
___ Other (specify): ______________________________________     

2. I accomplished my goal (s) for attending ACC (check one):     

___ Yes completely  ___ Yes partially  ___ No 

3. If you did not accomplish your goal, which of the following best describes why you did                                         
not achieve your goal?  (Check all that apply.)   

___ Job conflict       
___ New employment       
___ Family circumstances       
___ Financial hardship       
___ Joined the military        
___ Child care issues       
___ Medical issues       
___ Moved to new area        
___ Lack of interest in pursuing course of study       
___ Dissatisfied with the services offered by the college       
___ Dissatisfied with the quality of instruction       
___ Other (specify) ____________________________________       

**************Continued on reverse side*************** 
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Alamance Community College  Office of Institutional Research 

4. If you were to begin again (i.e., if you had it to do over again), would you chose to attend 
Alamance Community College? 

        
___ Yes  ___ No   ___ Not Sure

5. Please rate your satisfaction with each of the following by placing an "X" in the appropriate boxes.
   

Very
Satisfied Satisfied Dissatisfied 

Very
Dissatisfied 

Don't 
Know 

Quality of instruction in program area 
courses 

     

Quality of instruction in other courses      
Overall quality of academic program      
Overall quality of the college      
Overall quality of the following:      

Academic advising      
Admission process      

Bookstore      
Campus food service      

Financial Aid      
Learning Resource Center      

Registration procedures      
Campus security      
Student activities      

6. How would you describe the culture of writing at ACC? 
___Very Strong 
___Strong 
___Average
___Weak 
___Very Weak 

7. After attending ACC how prepared do you feel for the kinds of writing needed in the workplace or at a 
university?

___Very well prepared       ___Adequately prepared    ___Poorly prepared    ___Don’t know 

8. How have your experiences and/or classes here at ACC increased your confidence in your writing skills 
compared to when you first started at our school? (1=No change, 7=Greatly Increased) 

No change                   Greatly Increased 
1__                 2__                 3__                 4__                 5__                 6__                 7__ 

9. Identify the types of writing assignments you have completed at ACC. Check all that apply.  

____Research paper 
____Lab reports 
____Critiques/reviews 
____Reaction papers 
____Impromptu in-class writings 
____Journals or other reflection papers 

____Position/issue papers 
____Professional letters or memos 
____Collaborative projects 
____Case studies 
____Summaries or abstracts 
____Outlines 

____Other (Please describe)_________________________________________________________ 
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Appendix

Alamance Community College  Office of Institutional Research 

10. How confident are you with your ability to do the following? 

Very
Confident Confident 

Somewhat
Confident Not Confident Not Sure 

Develop a main idea or thesis      
Use paragraphs appropriately      
Organize the information in a paper      
Analyze data/ideas/arguments      
Synthesize information from multiple sources      
Integrate ideas from diverse perspectives      
Separate fact from interpretation and/or opinion      
Accurately cite and document sources      
Paraphrase and quote correctly      
Use correct spelling      
Use correct grammar and punctuation      

11. What is your current employment status? 

___ Full-time      ___ Part-time ___ Seeking employment ___ Not working 

12. If you are employed, is your work (job skills) related to your studies at ACC? 

___ Related  ___ Somewhat related  ___ Not related 

If your job is "not related" to your studies, please respond: 
Are you seeking or do you plan to seek employment in your field?  

 ___ Yes   ___ No  ___ Undecided 

13. If you are employed, please respond to the following: 

Company Name _________________________       Supervisor's Name __________________ 

Company Address: _______________________      City, State,_______________________

Comments:

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

Thank you for your time!



60 AlAmAncE community collEgE QEP: WritE to succEEd 61

 
 

Semesters Classes 
are Offered 

PROGRAM ExIT COURSE FALL SPRING SUMMER

Business Technologies Division

Accounting ACC 227  X  

Business Administration BUS 237  X X

Computer Information Technology CTS 289  X  

Culinary Arts CUL 250 X

Medical Office Administration OST 286  X  

Networking Technology NET 289   X

Office Administration OST 286  X  

Web Technologies SEC 110  X  

Health and Public Services Division

Animal Care and Management ACM 213 X

Cosmetology COS 115 X

Criminal Justice CJC 212 X

Dental Assisting DEN 104 X

Early Childhood EDU 259 X X

Fire Protection FIP 220 X X

Medical Assisting MED 240 X  X

Medical Laboratory Technology MLT 276 X X X

Nursing NUR 213  X  

Industrial and Graphics Technologies Division

Advertising and Graphic Design GRD 280   X

Air Conditioning, Heating, & Refrigeration AHR 263  X  

Automotive Systems AUT 285   X

Carpentry CAR 114   X

Computer-Integrated Machining MAC 224 X

Horticulture HOR 213  X  

Industrial Systems EGR 285  X  

Mechanical Drafting DFT 253  X  

Welding WLD 251  X X

Arts & Sciences Division

University Transfer 
All literature 
courses ENG 231 
and beyond

X X X

Biotechnology BTC 286 or BTC 
287  X  

Appendix K: Program Exit Courses
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Appendix

The goal of ACC’s Quality Enhancement Plan is to develop students’ written communication 
skills. We hope that students and instructors will embrace the idea that writing is important 
and a normal part of the thinking and learning process. As we go forward with this new initia-
tive, we want to see if student writing at ACC improves. We appreciate your participation in 
this evaluation.

Write a well-developed essay that answers the following prompt.

 � Now that you are finishing your requirements for your program of study, it is time to 
advise incoming students who are starting your program and registering for their first 
course(s). As they choose their schedule, they want to know which courses other 
students have found most useful. In your essay, describe the three ACC courses 
that have delivered the most to you either personally and/or professionally to 
these new students. Write at least one body paragraph on each course, provid-
ing specific reasons and examples to illustrate why that course had such an 
impact on your life.

The essay should include an introduction, at least three supporting paragraphs, and 
a conclusion. You can outline your essay before you begin writing, as long as you finish 
the essay within the 50-minute time period. Please use the blue book for your pre-writing 
(optional) and final response. The rubric below shows how the essay will be graded and can 
serve as a checklist as you proofread your work.

1 2 3

purpose and audience
(The focus of the writing 
appropriately considers 
audience and purpose)

There is no clear audience 
or purpose in the writing 
sample. The writing seems 
like a random collection of 
ideas.

The writing shows a 
consideration of purpose 
and audience, but does not 
give relevant examples. 

The writing fulfills the 
prompt by acknowledging 
its audience and purpose 
clearly.

logical progression of ideas 
(The writer presents the topic 
and supporting details in an 
organized, sequential manner)

The writing has no logical 
order and is hard for the 
reader to understand. Writer 
did not provide any details 
or specifics to support the 
main idea.

Information is organized 
in a logical manner but 
lacks clear transitions or 
supporting details, making 
it harder for the reader to 
follow. 

Writer provided thorough, 
informative, and 
comprehensive details 
that are in sequence, flow 
smoothly, and make sense 
to the reader.

Standards of Correctness
(The writer avoids major 
grammatical errors, such 
as fragments, run-ons and 
subject-verb agreement)

Essay has seven or more 
major grammatical errors.

Essay has four to six
major grammatical errors.

Essay has three or fewer 
major grammatical errors.

Note: A pilot exit course writing assessment was administered during the spring 2012 and 
summer 2012 semesters using a pilot rubric and prompt. A representative sample was iden-
tified using SAS software and scored in August 2012. It became evident during the scoring 
of the writing prompts that the rubric and prompts needed further modification. The modified 
rubric and writing prompt above were created in fall 2012 and will be used to assess base-
line writing samples during the fall 2012, spring 2013, and summer 2013 semesters. The 
modified rubric is more closely aligned with the student learning outcomes 4, 5, and 6 and 
will be easier to use during grading.

Appendix L: Exit Course Writing Prompt/Rubric
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Appendix M: Workshop Participant Satisfaction Survey

 
 

Workshop Evaluation 
 
Topic:  ______________________________________________________ 
Date and Location:  ____________________________________________ 
Presenter:  ___________________________________________________ 
 
Are you:   □ faculty    □ staff    □ student 
 
 
SA – Strongly Agree    A – Agree   D – Disagree     SD – Strongly Disagree NA – Not Applicable 
 
          SA A D SD NA 
1.  This workshop was helpful in learning new skills.           
2.  I gained usable skills that I will be able to apply to my          
     academic or personal life. 
3.  This workshop was well organized.           
4.  The main points were well covered and clarified.          
5.  The workshop materials were effective for learning.           
6.  The length of the workshop was appropriate.          
7.  The presenter was knowledgeable about the topic.           
8.  The presenter effectively presented the material.           
9.  The presenter allowed for feedback and discussion.          
 
10.  As a result of this workshop, I feel that I can: 
__________________________________________________________________________________________
__________________________________________________________________________________________
__________________________________________________________________________________________ 
 
11. General comments pertaining to this session: 
__________________________________________________________________________________________ 
__________________________________________________________________________________________ 
__________________________________________________________________________________________ 
 
12. Recommendations for future sessions: 
__________________________________________________________________________________________
__________________________________________________________________________________________
__________________________________________________________________________________________ 
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Appendix N: English 111 In-Class Writing Assessment

English 111 In-Class Writing Assessment 

Select one of the following prompts as the basis for an essay of at least 5 fully-developed and well-
supported paragraphs: 

1. Remember yourself as a high school student. Now, think of yourself as a college student. Write 
an essay about how your behavior, your attitudes, and/or your situations have changed and/or 
remained the same. 
 

2. Think of your chosen career and/or major. Now, consider why it suits you well. Write an essay 
explaining at least three reasons why your chosen career fits you best.  

The essay should include an introduction, at least three supporting paragraphs, and a conclusion. You 
will have a 55-minute time period. The rubric below shows how the essay will be graded and can serve 
as a checklist as you proofread your work. Use the Prewriting Area on page 2 for planning before you 
begin to type your essay. 

Grading Rubric 

 

 

 1 2 3 
Focus  
(The writer presents a 
clear thesis and 
maintains focus 
throughout the essay.) 

The writer fails to 
provide a clear 
thesis statement or 
focus.  

Thesis statement lacks 
clarity and/or specific 
elements.  

Thesis statement is clear 
and specific.  

Development 
(The writer supports the 
thesis with ample 
details.) 

The writer fails to 
provide details or 
specifics to support 
the thesis. 

Writer provides some 
supporting details 
and/or examples to 
support the thesis. 

Writer provides 
thorough, informative, 
and comprehensive 
details and/or examples 
in support of the thesis 
throughout the essay. 

Logical progression of 
Ideas  
(The writer presents  
information in an 
organized, sequential  
manner) 

The writing has no 
logical order and is 
difficult for the 
reader to 
understand.   

Information is organized 
in a logical manner but 
lacks clear transitions.   

Information is logically 
sequenced, flows 
smoothly, and makes 
sense to the reader. 

Standards of 
Correctness 
(The writer avoids 
major grammatical 
errors, such as 
fragments, run-ons and 
subject-verb 
agreement) 

Essay has seven or 
more major 
grammatical errors. 

Essay has four to six 
major grammatical 
errors. 

Essay has three or fewer 
major grammatical 
errors. 
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Appendix O: ENG 112 Learning Outcomes Assessment

ENG 112 Learning Outcomes Assessment 

Two of ACC’s current policies, attendance policy and the academic dishonesty and plagiarism 
policy, as they appear in the Student Handbook are reprinted  on page 2. Choose a policy, read 
it carefully, analyze it, and then, make an argument either endorsing (i.e. showing why it does 
not need to be changed) the policy or stating that a change or changes need to be made to 
the policy. You should address all of the key points of the policy in your argument, and also 
counterarguments that may be made against your own. 

The essay should include an introduction, at least three supporting paragraphs, and a 
conclusion. You will have a 55-minute time period. The rubric below shows how the essay will 
be graded and can serve as a checklist as you proofread your work. 

Grading Rubric 

 

 1 2 3 
Focus  
(The writer presents a 
clear thesis and 
maintains focus 
throughout the essay.) 

The writer fails to 
provide a clear 
thesis statement 
or focus.  

Thesis statement 
lacks clarity and/or 
specific elements.  

Thesis statement is 
clear and specific.  

Development 
(The writer supports 
the thesis with ample 
details.) 

The writer fails to 
provide details or 
specifics to 
support the 
thesis. 

Writer provides 
some supporting 
details and/or 
examples to 
support the thesis. 

Writer provides 
thorough, informative, 
and comprehensive 
details and/or examples 
in support of the thesis 
throughout the essay. 

Logical progression of 
Ideas  
(The writer presents  
information in an 
organized, sequential  
manner) 

The writing has 
no logical order 
and is difficult for 
the reader to 
understand.   

Information is 
organized in a 
logical manner but 
lacks clear 
transitions.   

Information is logically 
sequenced, flows 
smoothly, and makes 
sense to the reader. 

Standards of 
Correctness 
(The writer avoids 
major grammatical 
errors, such as 
fragments, run-ons 
and subject-verb 
agreement) 

Essay has five or 
more major 
grammatical 
errors. 

Essay has three to 
four major 
grammatical 
errors. 

Essay has two or fewer 
major grammatical 
errors. 
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Appendix P: ENG 113 Learning Outcomes Assessment

ENG 113 Learning Outcomes Assessment 

Read Hemingway's "Hills Like White Elephants" and construct an essay discussing the role/effect setting 
has on the story.  Be sure to reference the author's name and the title of the story in your essay.  Include 
contextual support (direct quotes, summaries, paraphrases)  supporting  your interpretation of the 
story.  You may refer to your text during this writing session. 

The essay should include an introduction with a thesis statement, at least three supporting 
paragraphs, and a conclusion. You will have a 55-minute time period. The rubric below shows 
how the essay will be graded and can serve as a checklist as you proofread your work. 

 

Grading Rubric 

 

 1 2 3 
Focus  
(The writer presents a 
clear thesis and 
maintains focus 
throughout the essay.) 

The writer fails to 
provide a clear 
thesis statement 
or focus.  

Thesis statement 
lacks clarity and/or 
specific elements.  

Thesis statement is 
clear and specific.  

Development 
(The writer supports 
the thesis with ample 
details.) 

The writer fails to 
provide details or 
specifics to 
support the 
thesis. 

Writer provides 
some supporting 
details and/or 
examples to 
support the thesis. 

Writer provides 
thorough, informative, 
and comprehensive 
details and/or examples 
in support of the thesis 
throughout the essay. 

Logical progression of 
Ideas  
(The writer presents  
information in an 
organized, sequential  
manner) 

The writing has 
no logical order 
and is difficult for 
the reader to 
understand.   

Information is 
organized in a 
logical manner but 
lacks clear 
transitions.   

Information is logically 
sequenced, flows 
smoothly, and makes 
sense to the reader. 

Standards of 
Correctness 
(The writer avoids 
major grammatical 
errors, such as 
fragments, run-ons 
and subject-verb 
agreement) 

Essay has five or 
more major 
grammatical 
errors. 

Essay has three to 
four major 
grammatical 
errors. 

Essay has two or fewer 
major grammatical 
errors. 
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